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A.  SUMMARY ANALYSIS 
 
 

1. Mission and Vision: Describe the mission, vision, and core beliefs as well as the school’s 
values about teaching and learning. 

 
Mission 

All Technology, Arts, and Design High School (The TAD School) students will graduate 
with high levels of academic and interpersonal achievements that prepare them for post-
secondary success through an interdisciplinary and project-based instructional approach that 
advocates social justice through media arts and critical thinking. 
 
Vision Statements 

Students will be provided opportunities to: 
• Complete all A-G courses required for graduation and college enrollment. 
• Develop higher order critical thinking skills in every curricular unit. 
• Participate in a Service-Learning project every academic year. 
• Address curricular misunderstandings through intervention and support. 
• Learn in a safe and productive environment that promotes fairness and respect. 
• Participate in, design, and implement projects that support community needs. 

 
Core Values 

• High expectations for all students, parents, staff, and community stakeholders. 
• Access to an equitable, rigorous, relevant, research-based, and data-driven curriculum. 
• Personalized learning environments for all stakeholders. 
• Promote respectful relationships amongst all stakeholders. 
• Establish meaningful partnerships with families and communities. 
• The Arts are valued as an essential enrichment component in developing our students’ 

holistic perspective and integral to the core curriculum. 
• A focus on continuous improvement and accountability for all. 

 
Habits of Mind 

• Collaboration: “We learn and work together by...” 
o The willingness and desire to work together for a common purpose. 

• Accountability: “We expect each other to...” 
o Understanding your role and responsibility to the larger community of 

stakeholders. 
• Respect: “We treat each other in a way that...” 

o Creating an environment that is safe and secure for all students, staff, and 
community members. 

• Evidence: “We think this way because...” 
o Making clear your understanding and motivation for a set of beliefs. 

 
Teaching and Learning Values 
 At the TAD School, we understand that learning does not take place in a vacuum and that 
it is a personal process where every individual constructs meaning in their own unique way.  As 
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such, the TAD School feels that every student must be given the opportunity to learn through a 
process of inquiry and critical thinking.  Every teacher-team will be given opportunities to 
develop curriculum with their own particular student’s needs in mind that lead to enduring 
understandings and real-world application.  The TAD School’s emphasis on interdisciplinary and 
project-based learning presents a unique opportunity to place both students and teachers in 
innovative roles.  Teachers are not seen as the all-knowing sages imparting knowledge from 
textbooks and students are not the traditional, passive learners waiting for multiple-choice tests. 
 The TAD School intends to use these new roles for all of its stakeholders with the purpose of 
moving students from guided practice to independent practice (Fisher & Frey, 2008). 
 All TAD School stakeholders hold true to the fact that ALL students can learn.  It is this 
idea that builds the foundation for the larger goal that all students should be available to access 
post-secondary options of higher education.  Whether this is work-place technical training, 
community college or university enrollment, or internship opportunities, the TAD School 
believes that all students will be prepared to succeed in these post-secondary options through the 
instruction and intervention opportunities offered at the TAD School. 
 In order to address the diverse needs of all students, the TAD School has a strong 
fundamental belief in its curricular approach of interdisciplinary instruction through a project-
based design that is inquiry-driven.  It is also our belief that the use of specific classroom 
strategies will help students access classroom curriculum and gain deeper understandings of 
concepts and skills.  Through the use of culturally relevant pedagogy, students are provided a 
space for collective empowerment and collaborative practice that culminates in academic 
success.  Inclusive classrooms will provide students an environment where differentiated 
instruction is a constant presence that promotes a true collaborative spirit in the classroom.  In 
addition, promoting a setting where students are expected to practice accountable talk as a way 
to gauge understandings and build a strong learning community in the classroom and across the 
school. 
  
 

2. School Data Analysis: Provide an objective, critical analysis of the data by describing the 
major strengths and opportunities for improvement at the school.  Analyze scores across 

subjects, grade levels, and student subgroups.  Briefly outline your top priorities and necessary 
action steps. 

 
SRHS #8 will relieve Bell Senior High School principally and other students from 

Maywood Academy and Elizabeth Learning Center based on new attendance boundaries.  The 
2009-2010 API for Bell HS is 671, Maywood Academy is 676, and Elizabeth Learning Center is 
692.  The range in API scores of the 2010-2011 administration is a 5 - 51 point gain. Although 
all three schools have made API gains according to the 2010-11 API data, they are all still under 
program improvement status. This indicates a definite need to continually focus on overall 
student achievement and improvement. 
 
Academic Performance Index (API) 
2010-11 API scores for the relieved high schools are the following: 

Average API 
for all three sites 

Bell HS Maywood Acad.  Elizabeth L.C. LAUSD State 
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692 681 681 713 728 742 

 
California Standards Test (CST) for all three relieved High Schools 
The average percentage of high school students from the relieved school sites that met advanced 
or proficient levels on the 2010 CST is reported below. 

All 
Students 
in ELA 

All 
Students 
in Math 

Algebra 
1 

All 
English 
Learners 
(ELL) 
in ELA 

All 
English 
Learners 
(ELL) 
in Math 

Students with 
Disabilities 
(SWD) 
in ELA 

Students with 
Disabilities 
(SWD) 
in Math 

35.4% 13.6% 17.33% 5.9% 4.43% 4% 1.73% 

 
Analysis: The Bell High School 2010 CST math scores were higher by more than 50% over the 
other two relieved sites, Maywood Academy and Elizabeth Learning Center.  However, while 
the math averages are higher at Bell High School, the need for improving overall achievement is 
still evident in comparison with the overall LAUSD API average and the California Statewide 
API data.  The data for ELL students indicates that close to 6% are proficient or advanced in 
English Language Arts and an even lower 4.43% are proficient or advanced in math.  Even more 
compelling is the data for students with disabilities (SWD).  Only 4% of  SWD students are 
advanced or proficient in ELA and a lower 1.73% are advanced or proficient in math. The low 
achievement rates for all students in math demand a keen focus on access strategies to help 
develop a strong math program. Further analysis of alternative data sources will also assist us in 
determining an overall needs assessment for all sub-groups. It is important to note that CST data 
is only one data source which must be considered in addition to others such as the CELDT, 
CAHSEE, A-G course enrollment, matriculation, attendance, parental involvement, graduation 
and drop out rates. 
 
Priorities: 

• Creating a culture of academic success; 
• Emphasis on data-driven instruction, intervention, and re-teaching; 
• Alignment of curriculum units with California State Standards to support CST. 

 
Action Steps: 

• Provide students with Individualized Learning and Growth Plan (ILGPs); 
• Conduct professional development on data systems such as MyData and CoreK-12; 
• Creation of TAD-specific quarterly assessments to provide formative feedback; 
• Implement campus-wide CST and CAHSEE awareness and recognition campaigns; 
• Implement targeted and relevant intervention programs. 

 
College Readiness A-G Enrollment 
College readiness data based on overall A-G Course Enrollment for all three relieved high 
school sites in 2009-10 are reported below. 
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9th Grade 10th Grade 11th Grade 12th Grade 

91.43% 74.26% 50.3% 55.76% 

 
College Readiness, A-G Enrollment with C or above 
College readiness data based on overall A-G Course Enrollment with C or above for all three 
relieved high schools sites in 2009-10. 

9th Grade 10th Grade 11th Grade 12th Grade 

42.3% 34.4% 23.6% 21.2% 

 

 

Analysis: The steep decline in percentage of students that are enrolled in college preparatory A-
G courses as they reach the 12th grade are of concern and in need of improvement. Additionally, 
there is a significant drop in the percentage of 10th and 11th grade students that enrolled in A-G 
courses during the 2009-2010 school year. This may be attributed to credit recovery efforts that 
resulted in course schedule changes. 

There is an overall disparity between the number of students who enrolled in A-G courses 
and those who actually passed with a C or better.  The highest number of A-G course enrollment 
data was in the ninth grade with an average of 91.43%.  However, only 42.3% passed with a C or 
better. A significant decrease occurred between the 9th grade and the 12th grade in the 
percentage of students enrolled in A-G courses and passed with a grade of C or above. An 
overall average of 21.1% of 12th grade students who enrolled in A-G courses completed the 
course with a C or above. The difference between the percentage of students that took A-G 
courses and passed decreased as students advanced in grade level.  This data indicates a need to 
increase A-G enrollment and matriculation rates for all grade levels, most especially for the ninth 
grade.  Doing so will decrease the number of students who need credit recovery in the successive 
grades, ensure that students graduate within four years and meet A-G requirements for college 
readiness at the end of their 12th grade year. 
This data indicates an urgent call to design and implement a rigorous curriculum along with a 
comprehensive intervention program in which students’ progress is closely and frequently 
monitored to ensure program quality, academic achievement, and college and career readiness.    
 
Priorities: 
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• Create and maintain a culture of academic success; 
• Establish and maintain a college-going culture; 
• Create and maintain an advisory program. 

 
Action Steps: 

• Provide students with Individualized Graduation Plans (IGPs) and Individualized 
Learning and Growth Plan (ILGPs); 

• Implement targeted and relevant intervention programs; 
• Implement college access and awareness programs;  
• Implement a peer mentor/teaching assistant tutoring program. 

 
Graduation Rates (NCLB Rate) 
The following is an overview of student graduation trends across all relieved schools. 

Mean Graduation Rate Bell Senior High Elizabeth L.C. Maywood Acad. 

61.9%-2008 
 
 
85.16%-2009 
 
 
 
77.34%-2010 
 
 
 
82.61%-2011 

60.4%-2008 
(Class of 2007) 
 
69.4%-2009 
(+9) 
(Class of 2008) 
 
68.14%-2010 
(-1.3) 
(Class of 2009) 
 
73.91%-2011 
(+5.77) 
(Class of 2010) 

88.8%-2008 
(Class of 2007) 
 
90.13%-2009 
(+1.3) 
(Class of 2008) 
 
85.71%-2010 
(-4.41) 
(Class of 2009) 
 
90.71%-2011 
(+5) 
(Class of 2010) 

94.9%-2008 
(Class of 2007) 
 
95.95%-2009 
(+1.05) 
(Class of 2008) 
 
78.17%-2010 
(-16.78) 
(Class of 2009) 
 
83.21%-2011 
(+5.04) 
(Class of 2010) 

 
Analysis: Although gains were made, the graduation rate for Bell HS is below the overall 
California graduation rate.  74% of California high school students in 2010 graduated in four 
years, according to state data for students who started high school in 2006; 18.2% dropped out. 
The remainder were still in school (6.6%), were in non-diploma programs for disabled students 
(0.5%) or left high school by taking the General Educational Development (GED) Test (0.4%). 
 The graduation rate was 68% for Latinos, 59% for African American students and 56% for 
students who are learning English. This compares with 83.4% for Whites and 89.4% for Asians.   

One significant benefit of small schools is personalization. Stevens (2008) found that 
personalized structures that allow strong relationships to develop by creating academic social 
supports are strong indicators of successful small schools.  Adults are accountable for providing 
a nurturing and safe learning environment along with a consistent system of support. Through 
ongoing parent academies we can meaningfully engage families in outlining student goals, 
designing individualized programs, and implementing clear and measurable progress monitoring 
protocols.  Preliminary parent surveys, quarterly and end of the year school evaluations will give 
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our Curriculum and Instruction Committee valuable data that will be used to design, monitor, 
and assess our programs and hold all stakeholders accountable for student success. 
 
Priorities: 

• Creating a plan for high school completion and college and career-readiness; 
• Create a process for interdisciplinary and project-based curriculum development; 
• Progress monitoring protocols by student, program, and classroom. 

 
Action Steps: 

• Align Individualized Graduation Plans (IGPs) and Individualized Learning and Growth 
Plans (ILGPs); 

• Design an advisory program that identifies strategies for successful high school 
completion; 

• Professional development on interdisciplinary and project-based curriculum 
development; 

• Develop a schedule for grade-level team Student Intervention Meetings (SIMs). 
 
CAHSEE Pass Rates 
Analysis: 69.5% of 10th grade students at all three relieved school sites who took the CAHSEE 
in 2009-2010 passed.  CAHSEE pass rates for 10th grade students at Bell H. S. in 2008-09 were 
61.8% and 66.2% for 2009-10, a change of +4.4.  Eighty percent of eleventh grade students from 
the three relieved high schools passed the CAHSEE during the second administration of the Exit 
Exam in 2010.  Eleventh grade CAHSEE pass rates were 68.8% in 2008-09 and 73.2% in 2009-
10, a change of +4.4.  Twelfth grade CAHSEE pass rates at Bell HS were 83.4% in 2008-09 and 
85.3% in 2009-10, a change of +1.9.  Overall, 92.5% of the twelfth grade students at the three 
relieved high schools passed the CAHSEE on their final attempt. 
 
Priorities: 

• Emphasis on data-driven instruction, intervention, and re-teaching; 
• Create and maintain a culture of academic success; 
• Curriculum design to support passage of CAHSEE; 
• Create and maintain an advisory program. 

 
Action Steps: 

• Create a CAHSEE review program for use in advisory; 
• Create a CAHSEE intervention program to use during intervention periods and/or during 

TAD 2.0 S Saturday program; 
• Identify strands of strength and weakness through MyData. 

 
Reclassification Rates 
Analysis: The English Learner population at the relieved high schools average 20% over 2 years, 
between 2008 and 2010.  Reclassification rates at the relieved high schools indicate mixed 
results. The average reclassification rate is 11.5% among the three.  For Elizabeth Learning 
Center the reclassification rate is 13.0% in 2009-10, a decrease of 2.7% from 2008-2009.  Bell 
HS had a reclassification rate of 13.3% in 2009-2010 an increase of 2.3% from 2008-2009.  
Maywood Academy had an 8.1% reclassification rate in 2009-2010, a decrease of 9.3%.  
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What must be noted is that reclassification does not mean that students have acquired the 
necessary academic language proficiency to be independently successful in the Standard English 
classroom.  It is imperative that all teachers become experts in sheltered and Specially Designed 
Academic Instruction in English (SDAIE) instructional strategies to ensure equitable access to 
the core curriculum. 

It is also our belief that all students, regardless of language proficiency are Academic 
Language Learners and must be given equitable access and multiple opportunities for 
achievement.  To that end, the Professional Development and Curriculum and Instruction 
Committees will implement ongoing SDAIE and sheltered instructional methodologies and best 
practices trainings.   
 
Priorities: 

• Create and maintain a culture of academic success; 
• Emphasis on data-driven instruction, intervention, and re-teaching. 

 
Action Steps: 

• Conduct parent workshops to fully understand the reclassification process; 
• Professional development on SDAIE strategies and other best practices; 
• Implement a reclassification awareness and recognition campaign. 

 
CELDT Results 
Analysis: According to the 2010-2011 CELDT scores, an average of 32% of the population of 
English Learners from the relieved high schools who took the CELDT, scored Advanced or 
Early Advanced. One of the criteria for reclassification is an overall score of Advanced or Early 
Advanced. Conversely, an average of 68% of English Learners who took the CELDT scored at 
an Intermediate level or below. This indicates an overall need to strategically target the needs of 
this population by employing research based, instructional strategies that effectively address 
second language acquisition and academic language development with an emphasis on each 
domain of language development: writing, speaking, listening, and reading. Therein, lies the 
need for arts integration into the core curriculum. The arts will help ensure that English learners 
achieve greater levels of language acquisition and proficiency by building supportive learning 
communities, thereby lowering the students’ affective filters, raising their confidence level and 
by engaging them in meaningful learning opportunities. (Krashen) 
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Priorities: 

• Create and maintain a culture of academic success; 
• Emphasis on data-driven instruction, intervention, and re-teaching. 

 
Action Steps: 

• Conduct parent workshops to fully understand the role of the CELDT exam in the 
reclassification process; 

• Professional development on SDAIE strategies and other best practices; 
• Implement a campus-wide reclassification awareness and recognition campaign. 

 
Average Attendance Rates 
Analysis: The overall average attendance rates for the relieved high schools is 95% for the 
 2010-2011 school year. Bell HS has an attendance rate of 94.0%, Maywood Academy has a rate 
of 94.8%, and Elizabeth LC has a 96.1% attendance rate. A slight decrease in attendance was 
noted at Bell HS over a two-year time period. This indicates a need to ensure that attendance 
rates are 100% at SRHS #8.  Research indicates that in class seat time positively impacts a 
student’s academic growth and achievement. To this end, policies, protocols and programs will 
be effectively implemented. Identifying our students’ attendance rates will ensure that we 
minimize drop out rates, especially for our 9th and 10th grade students who historically have 
shown the sharpest decrease in enrollment.  

 

Current data indicates that student drop out rates increase between the eighth and ninth 
grade years.  In particular, California Department of Education reported state-wide drop out rates 
for eighth grade students in the 2008-09 academic year.  According to the state count, about 
3.5% of eighth-graders - 17,257 in all - left school and didn’t return for ninth grade. Of those, 
about 4,200 dropped out during the academic year of eighth grade; more than 13,000 finished 
eighth grade but failed to report to the ninth grade. The Superintendent of Public Instruction, 
Tom Torlakson stated, “[The] transition from middle school to high school is crucial. Those 
years are vulnerable years for many students, especially if a student loses hope, gets off track or 
falls behind.”  We are committed to designing and implementing a collaborative outreach 
program facilitated by Local District 6 in which local middle school students will have 
opportunities to attend college and career workshops, arts enrichment and intervention courses at 
SRHS #8.   
 
Priorities: 
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• Create and maintain a culture of academic success. 
 
Action Steps: 

• Establish partnerships with local feeder middle schools; 
• Establish a peer mentor program to reinforce personalization and advocacy; 
• Implement an attendance awareness and recognition campaign; 
• Conduct parent workshops that address the importance of daily attendance. 

 
See Appendix P – Performance Plan 
 
 

3. Applicant Team Analysis: Provide evidence of the team’s ability to successfully manage the 
academic operations of a school.  Describe how your team is well-suited to meet the academic 

needs of the student population.  Teacher teams must provide other evidence of past performance 
by providing individual information such as performance data on student growth, achievement in 

math and English language arts, etc.  Teacher teams may also discuss specific programs, 
projects, or individual teaching assignments conducted by team members and their impact on 

student achievement.  All applicants should also address the following questions: (1) What does 
it take to be successful in either a turnaround or a new school environment, and (2) why is your 

team well-positioned to do this work? 
 

The TAD School’s design team is made up of three dedicated teachers who have lived 
and served this and neighboring communities for many years.  All three teachers believe in the 
mission and vision of the Technology, Arts, and Design High School, deeply believe that all 
children have the capacity to learn and should be provided with the equity and access that this 
historically marginalized community has consistently been denied.  The teachers are experts in 
their content, have continued their studies past their initial Bachelor’s Degrees by seeking 
advanced degrees or participating in professional developments, and have taken the initiative to 
create programs for students directly related to their needs or interests. 
 

Jose Luis Barzaga is very familiar with the community needs of TAD School students as 
he attended Bell High School as a student and has been a teacher at the school for eleven years. 
He is a National Board Certified Teacher and has served in a variety of positions at the school 
including Social Studies teacher, Social Studies Content Cadre Member, Professional 
Development Committee Co-Chair, School Based Management and School Site Council 
member, Humanitas Small Learning Community Lead Teacher, and most recently, Technology 
Coordinator.  As both a classroom teacher and coordinator of the Humanitas Small Learning 
Community, he has initiated student programs such as the College Access Plan Scholars (CAPS) 
program that exposed students to experiences directly related to application and enrollment in 
higher education and facilitated the structure for Student Intervention Meetings (SIMs) that 
offers students personalized academic and/or emotional support from grade-level team teachers. 
 He received his B.A. in History from UC Berkeley, a teaching credential and M.Ed in Urban 
Teaching from UCLA, an Educational Technology certificate from Cerritos College, and most 
recently a Tier 1 administrative credential and a second M.Ed. from UCLA in Educational 
Leadership and Administration. 
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Lee Kimura has been a Social Studies teacher at Bell High School for ten years. She has 
been an integral member of the Drama team assisting with over five productions at the school. 
 She has served as the president of the School Site Council and as the 11th Grade-Team 
Interdisciplinary Team Lead and is currently the Humanitas Small Learning Community Lead 
Teacher on Track-C.  She is very much interested in the analysis of student achievement data as 
it relates to expected goals, especially for English Learners and students with disabilities.  She 
received her B.A. in Asian Studies from Mount Holyoke College and a teaching credential from 
the University of Hawaii. 
 

Ginna D. Ramirez was raised in Huntington Park and graduated from Huntington Park 
High School which is in the same Local District as Bell High School and the future SRHS #8. 
She has worked as a Social Studies teacher in Bell High School for five years and is currently a 
Professional Learning Community Lead Facilitator.  She was honored as the teacher with the 
highest number of students passing the AP US History exam at Bell HS for the 2010-2011 
academic year and has received three certifications from the College Board for Advanced 
Placement curricula.  With Ms. Ramirez’s participation, CST scores have steadily increased in 
the Social Studies department at Bell HS.  She received her B.A. in History from UC Santa Cruz 
and a teaching credential and M.A. in History from California State University, Los Angeles. 
 

For student success to take place at this new environment that is the TAD School on 
SRHS #8 (on SRHS #9) takes motivation, persistence, trust, and faith.  All of the design team 
members exhibit these qualities and will seek to staff the school with staff members that share 
these beliefs.  We are entrusted to develop within students the knowledge base and skills that are 
essential for the 21st Century.  As such, we cannot allow any one student to falter or fail without 
providing him or her the fullest extent of our services.  To allow this to happen would be a 
replication of the status quo itself and seal the future for that one student and everything else they 
may have been able to accomplish.  Above all else, we understand that we are accountable to our 
students, their families and communities, and most importantly, their future.   
 
See Appendix F - Applicant History Data Sheet 
 
 

4. Informational Summary. Create a document (limit 4 pages) using parent-friendly language 
that briefly highlights key components of your proposal. 

 
See Appendix A4 - Informational Summary English and Spanish 
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B.  INSTRUCTIONAL PLAN 

 

 
Category One: Unwavering Focus on Academic Achievement 

 
 

B-1 Curriculum and Instruction 
 
 

a. Instructional Program: Provide a thorough description of the proposed instructional 
framework and the underlying theory that drives it. Describe the specific instructional strategies 
that will be implemented and explain why they are well-suited to address the needs of the student 

population and will help attain the goals outlined in Section A. 
 
Underlying Theory 
“The principle goal of education is to create men who are capable of doing new things, not 
simply of repeating what other generations have done - men who are creative, inventive and 
discoverers” 
--Jean Piaget  
 

The Technology, Arts, and Design School (The TAD School) will ensure that every 
student is offered a comprehensive personalized educational program that includes access to all 
areas of the State Content Standards for California Public Schools.  The focus of the TAD 
School is to engage students in experiences to critically think about their world by providing 
opportunities to access rigorous curricula, share unique cultural understandings, develop new 
understandings through the use of the arts, and cultivate a spirit of active community 
involvement and social responsibility through a project-based learning context.  As such, the 
TAD School seeks program autonomy (identified as LIS Waiver #2) available through the 
“Local Initiative School” waiver process as referenced in the new Memorandum of 
Understanding (MOU) between LAUSD and UTLA.  Having local stakeholders make 
decisions over local programs and strategies make the most sense for educational reform to be 
evident at the SRHS #8 campus. 

Students at the TAD School will have multiple opportunities to create new knowledge 
through a constructivist approach that believes that all individuals have the ability to construct 
meaning through various encounters and interactions.  Constructivism asserts two main 
principles: 1) learners construct new understandings using what they already know. Learners 
come to learning situations with knowledge gained from previous experience, and that prior 
knowledge influences what new or modified knowledge they will construct from new learning 
experiences. 2) Learning is active rather than passive. Learners confront their understanding in 
light of what they encounter in the new learning situation. If what learners encounter is 
inconsistent with their current understanding, they can change their thinking to accommodate the 
new experience. Learners remain active throughout this process: they apply current 
understandings, note relevant elements in new learning experiences, judge the consistency of 
prior and emerging knowledge, and based on that judgment, they can modify knowledge 
(Hoover, 1996). 
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Students at the TAD School will benefit from a strong emphasis on project-based 
learning, which will provide both physical space and time for opportunities to explore different 
notions and ideas.  Project-based learning is standards-based instruction that pushes students to 
apply acquired knowledge to new situations.  Activities of exploration and experimentation will 
aid in the development of new understandings and the challenge of prior constructs.  Much of the 
structure of the TAD School is based on the model found at International Polytechnic High 
School (I-Poly) housed on the campus of California State Polytechnic University in Pomona, 
CA.  The strong program used by I-Poly is a testament to the use of project-based instruction as a 
tool to prepare students for post-secondary success.  One of the goals of the TAD School is to 
replicate this successful program in a Los Angeles Unified School District (LAUSD) school 
where students are given few opportunities to participate in project-based learning activities.  To 
guide the nature of the project based environment that all students and staff will embrace at the 
TAD School, it is important to delineate the three learning philosophies that ground the work.  At 
the TAD School, students will learn by developing and nurturing thought provoking and critical 
questions, exploring their local, national, and international world through a variety of 
perspectives, and make connections between different disciplines of learning to create a deeper 
understanding of content knowledge from multiple sources. 
 
Instructional Framework 

 
Inquiry Driven Learning - The typical learning approach is focused on the memorization 

of facts, dates, and numbers usually delivered in isolation through lecture styles or textbooks. 
 This information is then tested through worksheets or multiple choice tests void of any 
meaningful context for students.  Students then proceed to the next topic of study using the same 
classroom format.  These approaches do not build within students an encouragement to ask 
questions nor a deep love of learning which is so essential in developing an inquisitive, life long 
learner student profile.  This is not to say that content knowledge such as the aforementioned 
facts, dates, and numbers are not important to student learning.  The TAD School proposes to 
shift the educational paradigm into one where students are active participants in their own 
learning by becoming theorists and problems solvers.  By using an inquiry driven method, 
students become empowered as knowledge gatherers and take ownership over their own 
learning.  To create this inquiry driven environment, the TAD School will infuse essential 
questions into areas of instruction such as, classroom unit and lesson development, class 
assignments, discussion opportunities, case study analysis, self reflective activities, and yearly 
project development and implementation.  These essential questions will always be based on 
core content standards as these are the driving force behind all instructional components. 
 Teachers at the TAD School have a unique opportunity to become facilitators of knowledge by 
supporting students to content mastery through a process of inquiry.  Partnering with experts in 
the field of study through both class visitations or virtual connections, all TAD stakeholders will 
have an opportunity to develop their learning and continue the process of knowledge gathering 
and construction throughout their experiences. 
 

Identity Awareness- The attendance area of the TAD School consists of an environment 
that is culturally rich and comprised of a diverse population of ethnicities, nationalities, 
languages, and experiences.  However, the attendance area also includes one of the poorest areas 
of southeastern Los Angeles County with a large immigrant population that has been historically 
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marginalized with respect to formal experiences that aid in post-secondary success.  This 
inclusive philosophy of the TAD School is founded under the principle that local and personal 
narratives are in fact relevant and powerful.  This philosophy also allows students to recognize 
the context in which they live and are educated.  TAD students will have opportunities that 
develop a strong sense of identity of who they are linguistically, ethnically, and culturally, but 
also explore the world at large at both a national and international level.  TAD students will not 
be educated in a vacuum.  In fact, they will be able to develop a social consciousness that 
recognizes that the actions of one can affect the larger society and that it is this action that can 
have profound implications on the society at large. 
 

Interdisciplinary Curriculum - The larger, overall philosophy of the TAD School is 
based around the theme of interdisciplinary learning.  Just as students are asked to think about 
the connections that exist locally, nationally, and internationally, we also ask them, and their 
teachers, to think about the interconnectedness of the subject areas they encounter throughout the 
school day.  The ability to find these connections play a strong role in developing the critical 
thinking skills found in strong demand in new career industries and universities around the 
world.  Using the Humanitas instructional model that has been in place at Bell High School, and 
other LAUSD schools for the last twenty years, the TAD School envisions a small school where 
teachers and students are a true, small cohort of learners that can explore a variety of subject 
matters built around themes that provide both standards-based content knowledge and enduring 
understandings.  Students will use a variety of mediums, tools, and genres to imaginatively 
connect with and apply the core curriculum, as well as to engage with and empower their 
community. 
 
Instructional Strategies 

 
Culturally Relevant Pedagogy - The TAD School also values the rich cultural and social 

notions, beliefs, and understandings, that students bring to the learning process as a springboard 
to new ideas and ways of thinking.  As noted by Gloria Ladson-Billings, culturally relevant 
pedagogy is rooted in creating a space for collective empowerment of students.  It rests on the 
following three criteria: 1) students must experience academic success, 2) students must develop 
and/or maintain cultural competence, and 3) students must develop a critical consciousness 
through which they challenge the status quo of the current social order (1995).  Culturally 
relevant pedagogy includes the use of specific texts that students can relate to but it also requires 
that students demonstrate mastery of course content and skills.  While the TAD School is 
continuously engaged in creating an atmosphere where all students feel they can succeed, this 
can only be done when students are also presented with an expectation of success as well.  Part 
of creating an environment where students develop a strong commitment to the community in 
which they live and receive their education is the maintenance and development of their cultural 
identity.  By capitalizing on the funds of knowledge provided by households and other 
community resources, classroom instruction can be organized into a more quality experience that 
far exceeds the rote-like instruction that students commonly encounter (Moll, et. al., 2005). 
 Incorporating competencies that students have developed outside of a formal schooling 
environment, both the classroom and the school become centers of cultural exchange that can 
add to instructional units and lessons.  For example, students who have developed building and 
construction skills through work with family members, those who have maintained cultural 
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dialects and oral histories of past relatives, and parents who can teach specific skills or recount 
narratives of past experiences help to strengthen the foundations of the TAD School.  Lastly, 
culturally relevant pedagogy can be the tool that creates within students the spirit that they can 
engage their community and the world in meaningful ways.  We can ask students to critique 
textbooks and other historical inequities while developing in them the skills necessary to write to 
their elected officials or a local newspaper in a coherent manner.  This ultimately creates 
culturally competent and conscious individuals that can speak to issues affecting local 
communities from both an informed and empathetic perspective. 
 

Inclusive Classrooms - The TAD School will consist of inclusive classrooms where all 
student populations are served in both academic and interpersonal manners.  Classrooms 
composed of English Learners, General Ed, Special Ed students and every other label that our 
current education system has attached to students will allow for an environment with multiple 
perspectives to add to the common understandings in the classroom.  A classroom with cultural 
“experts” is one way that the interactions that both Gibbons (2002) and Walqui (2006) refer to as 
being essential for instruction of all students, English Language Learners in particular.  These 
interactions will be in the form of cooperative group work where students are able to use and 
develop their language. According to both Gibbons and Walqui, “talk” is very important. It is 
through “talking” that students will benefit the most. Brown et al.’s (1993) study reported that 
the use of collaborative dialogue during reading comprehension lessons were positively 
associated with student gains in building knowledge and comprehension.  TAD School classes 
will use strategies that include question generating, summarizing, clarifying, and predicting as 
ways to facilitate all students’ knowledge building and comprehension of text.  
 

Accountable Talk - It is through accountable talk that TAD School students will find an 
entry point into their classroom’s curriculum. Talking with others about ideas and work is 
fundamental to learning.  For classroom talk to promote learning it must be accountable to 
appropriate knowledge, and to rigorous thinking (Institute For Learning). This strategy expects 
students to respond to and develop what others in their group have said, it demands knowledge 
that is accurate and relevant to the issue under discussion, and it uses evidence appropriate to the 
subject area (e.g., proofs in mathematics, data from observations in science, text details in 
literature, primary sources in history). Teachers and students at the TAD School will 
intentionally create the norms and skills necessary for accountable talk to take place. A recent 
study by Wolf, Crosson and Resnick (2006) found supportive evidence that a classroom 
discourse including listening to others, questioning other’s knowledge, and exploring one’s own 
thoughts has a positive relationship with the academic rigor of reading comprehension. The study 
also found that linking talk in the classroom is necessary for building a learning community and 
an effective way of socializing intelligence for promoting learning, both of which are at the core 
of the TAD School’s values. 
 
 
b. Core Academic Curriculum: Describe the core academic curriculum and how the proposed 
curriculum is evidence-based, culturally-relevant, will meet the diverse learning needs of the 

student population you will serve, and addresses the California State Standards. Discuss how the 
school will weave community, work-based, and service learning opportunities into the 

curriculum to connect the classroom to relevant real-world learning. If you are a traditional, 
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pilot, ESBMM, or network partner team seeking curriculum and instructional autonomy, include 
an explanation of how you will use the autonomy. 

 
The TAD School’s use of standards-based curriculum will prepare its graduates for post-

secondary learning, careers that are fulfilling and in demand, active engagement in the cultural 
and civic life of their city, state and nation, and for the ability to develop characteristics that 
allow for full participation in American democracy.  The TAD School will use the Humanitas 
instructional model in use at many traditional and newly formed Small Schools in the Los 
Angeles Unified School District as the foundation of its core academic curricular work.  In 
order to implement this rigorous, writing and arts-based curriculum, the TAD School seeks 
curricular autonomy (identified as LIS Waiver #3) available through the “Local Initiative 
School” waiver process as referenced in the new Memorandum of Understanding (MOU) 
between LAUSD and UTLA. 
 
Curriculum Expectations 

1. Language Arts:  Students become confident and persuasive oral and written 
communicators. 

2. Social Studies:  Students understand the enduring ideas and concepts in social, political, 
philosophical, and economic history in order to learn how their lives connect to the past, 
their place in the present and how decisions affect the future. 

3. Mathematics:  Students demonstrate mastery of mathematical concepts and know how to 
employ practical applications in multidisciplinary settings in order to make sense of real-
world situations. 

4. Science:  Students will know how to use scientific investigation methods to form 
hypotheses about phenomena that are of interest to them and experiment to demonstrate 
validity. 

5. Arts:  Students will develop their artistic voices and use arts on a daily basis to become 
innovative thinkers and creative problem solvers to engage in critical reflection.  Art is 
seen as a form of social commentary just as valid and capable of impacting society as an 
essay, speech, book, or scientific equation. 

6. Physical, Social, and Emotional Wellbeing:  Students will understand the connection 
between physical wellness and their quality of life.  They will feel comfortable in 
accessing services and knowledgeable in seeking resources that support their holistic 
wellbeing. 

 
Core Curriculum 
Interdisciplinary-Based and Arts-Driven 

The TAD School's core curriculum will be based on the California Content Standards and 
will work to include the National Common Core Standards in English Language Arts and 
Mathematics. TAD School teachers will collaborate in horizontal, grade-level teams to develop 
standards-based interdisciplinary units of instruction that embed project-based learning and 
thematic elements that speak to the principles of the school’s vision. Teachers will also 
collaborate in vertical, discipline specific teams to create a plan that allows for the building of 
skills and concepts from one grade level to the next. All texts and supplemental materials will be 
selected based upon their ability to provide students access to rigorous curricula that engages 
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students in higher-order thinking, and builds content mastery over the course of the academic 
year and from year to year. 

In line with the interdisciplinary nature of the TAD School, the core curriculum will be 
supplemented with Citizens of the World: Readings in Human Rights (2010), a comprehensive 
anthology published by the Great Books Foundation.  This collection of literary works ranging 
from memoirs and fiction to legal and historical documents will help students understand how 
abstract concepts such as the rule of law, freedom, and human dignity have evolved.  Students 
will begin to use this anthology in the 9th grade and keep the text as a reader for the remainder of 
their experience at the TAD School, using it in each of their classes built around the 
interdisciplinary theme studied at the time.  In addition, students will use the readings to conduct 
Shared Inquiry discussions that provide students with a learning environment that helps 
individuals achieve a more thorough understanding of a text by discussing questions, responses, 
and insights with fellow readers.  Shared Inquiry combines a sound theoretical base with proven 
strategies to engage all readers in higher-order thinking and collaborative problem solving where 
participants come together to help each other explore the meaning of a work of literature.  Each 
participant brings a unique perspective that influences how he or she understands the work, 
sharing their interpretations, gaining new insights, and deepening, or changing, their initial 
understandings.  

Students at the TAD School will construct and demonstrate understanding through 
thematic interdisciplinary connections between various mediums of art and the core curriculum 
in academic classes.  The integration of the arts engages students in a creative process that 
enhances their learning of standards-based subject matter.  For example, English Learners, as 
well as other populations at the TAD School, will have opportunities to express their 
understanding of complex concepts through multi-media in their digital photography, film 
making, or web design courses.  Research shows that students acquire academic language 
proficiency when they are given opportunities to integrate visual arts (Pepple, Catteral & Freilen, 
2010).  The successful Humanitas model of thematic interdisciplinary curriculum integrated with 
a focus on the arts has shown success with all learner groups; however, thematic instruction is 
particularly effective with English Learners (Garcia, 1999). 
 
The TAD School’s 4-Year Educational Plan 

9th  10th 11th 12th 

Humanities AB English 10 AB American Literature & 
Contemporary 
Composition 

Modern Literature & 
Literary Analysis 

 World History AB U.S. History AB Principles of American 
Democracy & Economics 

Zoology & 
Genetics 

Biology AB Chemistry Advanced Placement 
Environmental Science 

Algebra 1 AB Geometry AB Algebra 2 AB Trigonometry/Math 
Analysis AB 
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Spanish 1 AB Spanish 2 AB o Spanish 3 
o Advanced Placement 

Spanish Language 
o Advanced Placement 

Spanish Literature 
o Contemporary Latin 

American Literature, 
Art & Culture AB 

 

Physical Education Physical Education   

Photography 1 AB  Design AB Filmmaking 1 AB 

 
Technology-Integrated and Project-Based 

TAD School students will engage in rigorous inquiry-driven instruction in all of their 
academic courses.  Every unit of instruction will begin with an essential question that asks 
students to apply their learning from a variety of disciplines in order to think critically about 
challenges that historically have and continue to marginalize communities.  “What is life?  What 
is a healthy life?  What is a quality life?”  These questions will open a thematic unit of study in 
World History, English 10, Chemistry, and Physical Education.  As students master the content 
standards in their respective courses they are acquiring knowledge that, along with their own 
experiences and notions of life, can answer these questions in a way that inspire, challenge, 
inform, and empower those around them.  In addition, providing students an opportunity to 
engage in authentic project-based learning, allows for new manners in which to share their new 
understandings such as, public exhibitions, town hall meetings, “TAD talks”, etc.  This project-
based learning experience provides for students an opportunity to master content knowledge, but 
also think critically about their role in knowledge creation, exhibition, and application to their 
own lives. 

The TAD School will also focus on the use of technology as a way to support the 
interdisciplinary and thematic links found in the core academic classes and also as a way to offer 
students the space to develop higher order thinking skills that are in demand in both higher 
education institutions and the new labor force.  These courses will allow students and staff an 
opportunity to imagine, create, and design solutions for the real problems affecting local 
communities.  Courses such as photography, web design, digital imaging, film making, and 
animation provide countless examples for students and teachers to “think outside of the box” 
when developing programs, deciding on solutions, creating service learning projects, and other 
activities on campus. 

In line with creating a space for students to develop their understanding of new and 
complex technological applications while, at the same time, using these new technologies to both 
challenge and enhance the world around them, the TAD School will provide an extensive three-
year technology multimedia program that fundamentally changes the way students apply their 
knowledge.  Built around thematic links that provide enduring understandings for students, this 
multimedia program is designed in tandem with other classes to present an overarching theme for 
the academic year.  The program consists of both a media studies and a technology media 
emphasis taught through the elective course: 
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Four-Year Technology Multimedia Program 

 Theme Media Studies 
Essential Question(s) 

Technology Media 
Course(s) 

9th 
Grade 

Identity - Students begin to think 
about their identity in terms of 
personal history, culture, religion, 
community, etc.  This course also 
begins as an introduction into the 
Technology Multimedia Program at 
The TAD School. 

• What is my history 
and culture? 

• What is my place 
and my context? 

• How does my 
personal history, 
culture and context 
shape who I am?  

• Digital 
Photography 

• Web Design 

No Tech Courses in 10th Grade 

11th 
Grade 

Self Development - Students work 
with the concept of development and 
how it is played out in history and 
personally. 
 
Social Justice - Students discover and 
analyze the world around them, past 
and present. 

• Who do I want to 
become? 

• What is happening 
on my street, my 
neighborhood and 
my city?  

• How do these events 
influence my future? 

• How do these events 
influence the future 
of my community? 

• How can I influence, 
change and shape 
my community? 

• Digital Design 
• Graphic Design 
• Digital Music 

Editing 

12th 
Grade 

Imagine the Future - Using the 
social justice issue/theme identified in 
the 11th grade year, students develop 
and document possible solutions. 

• How can media 
impact society? 

• Film Making 
• Digital 

Animation 

 
College-Ready 

All TAD School core classes are A-G approved and will conform to the newest LAUSD 
graduation requirements for the class of 2016 and beyond.  The courses will be supplemented by 
advisories, physical education, technology courses/electives, and intervention.  All students will 
be enrolled in a college-preparatory course of study and will have taken more A-G classes than 
The University of California requires. All students will also have access to a variety of Advanced 
Placement courses while at the TAD School in partnership with the other Small Schools on the 
SHRS #8 campus (housed at SRHS #9).  Some of these courses will be taught in a traditional 
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manner with a College Board approved teacher. Others will be taught using a blended model 
with UCCP’s on-line courses and a certificated teacher.  Additionally, students will have the 
opportunity to participate in monthly seminars that are geared to students who come from homes 
with limited exposure to higher education.  These seminars will help students become informed 
on the newest graduation requirements as well as the A-G requirements.  Students will 
participate in the seminars as a cohort of ten to fifteen students that will remain in the cohort for 
all four years of their academic program at the TAD School.  Also, they will remain with the 
same Teacher-Facilitator of the cohort to help develop a safe space for students to discuss and 
tackle the barriers they face to higher education.  11th and 12th grade students will have the 
opportunity to participate in the Saturday High program offered through Art Center College of 
Design in Pasadena, CA.  This program allows students to take Art and Design related courses 
that will add to their knowledge base and as a way to enhance their project-based learning 
experiences at the TAD School.  By establishing a partnership with local community colleges 
such as East Los Angeles College and Cerritos College, the TAD School will work to create 
programs where students may enroll in college courses during the week.  In addition to taking 
these courses, these students will be enrolled in Study Support Workshops where students are 
provided support through a teacher and/or tutor where they discuss the college course they are 
taking, review the syllabus, and have support for homework assignments, upcoming exams, 
projects, etc.  Current research on comprehensive high schools that offer rigorous college 
preparatory programs and programs that build towards college prep are showing success with 
broad student populations (Nodine, 2009). 
 
Curricular and Instructional Autonomy 

In order to fully implement the plan for the TAD School a conscious decision has been 
made to not offer a Health course in its typical format.  Instead, the Health curriculum and its 
content standards will be embedded within the Biology course that students enroll in their 9th 
grade year and Physical Education classes, also in the 9th and 10th grade.  This decision will 
allow for students to take the technology media courses that are unique to the TAD School while 
also meeting the social, emotional, and physical needs that students, especially in the 9th and 
10th grade, are required to meet. 

The TAD School will also introduce the use of on-line learning in order to provide 
differentiated instruction to students and to allow students autonomy over Advanced Placement 
courses.  Because of the highly thematic nature of our curriculum and instruction and the project-
based environment of the school, the TAD School will need access to a wide variety of texts and 
instructional resources. While we will not rule out district-approved texts, we will consider all 
state-approved texts as we make decisions about how to best serve our specific population of 
learners.  In addition, because of the authentic nature of our curricular program, it is important 
that we create our own periodic assessments, and determine our own pacing for those periodic 
assessments to adequately assess the levels of student learning. We affirm that teachers, those 
closest to the students, should be the ones making these decisions. 
 
 

i. Management of Multiple Schools: For network partners and charter schools. Describe the 
organization’s role in developing curricula for the schools you currently manage. Describe how 

the curriculum is or is not aligned across schools. If you are not currently managing schools, 
define what this process will look like. 
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Not Applicable to The Technology, Arts, and Design School (The TAD School) 
 
 
c. WASC Accreditation: High schools only. Explain how the school will meet A-G requirements 
and outline the plan for Western Association of Schools and Colleges (WASC) accreditation. 
 
 The TAD School will fulfill the requirements set by the Western Association of Schools 
and Colleges (WASC).  In order to meet these requirements, it is very important that all 
stakeholders, including students, teachers, administration, community members, and staff 
understand that the WASC process is one that is both reflective and instructive.  It will not be 
considered a separate task of committees or meetings and WASC goals will be embedded 
throughout all activities of the school.  The TAD School would like to use the plan outlined by 
the ArtLab school (PSC 2.0) because it is one that is feasible, logical, and speaks to the 
commitment of providing a quality education for students and community members. 
 
WASC Plan Outline 
1. Immediately following School Board approval of proposal, the TAD School design team will 
determine four broad but achievable goals  

a.  Develop a rationale for each goal  
b.  Link goals to School-Wide Learning Goals 

 c.  Define benchmarks and define how progress will be measured and assessed 
d.  Develop a clear list of strategies and tasks  

2. During the summer prior to the school opening, we will develop an action plan for each goal 
a.  Define each step in process  
b.  Develop an achievable timeline  
c.  Determine staff responsible for each step  
d.  Determine which resources will be necessary to achieve goals  
e.  Define which measures will be used to monitor and report progress 

3. Meet with all stakeholders to review accreditation eligibility during the first semester of 
operation. 
4. Our school-based leadership team will develop and publish a statement of purpose and 
develop a management system for oversight. 
5. We will develop an overall plan that includes objectives for student achievement and 
assessment plans to measure progress towards those objectives. 
6. We will create focus groups, meeting dates, and a timeline to address WASC requirements and 
to ensure all stakeholders give input and are part of the process. 
7. The deadline to submit requests for WASC Affiliation form is April 30th to schedule a fall 
visit and September 30th to schedule a spring visit. 
8. We will complete and submit Initial Visit School Description Report. 
 
Approval of A-G Course List 

The TAD School will request a school code from the College Board in order to align all 
courses with the A-G requirements. Upon receiving the code, TAD School teachers and 
administrators will review all courses to assure that they meet all of the requirements set forth by 
the Department of Education and the University of California for approved courses. The TAD 
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School will also complete the Survey for New Schools application and submit for review to the 
University of California Office of the President. 
 
 

d. Addressing the Needs of All Students: Explain how the proposed instructional framework 
will reinforce a commitment to different methods of instruction to meet the need of all students, 

including students with special needs, students of poverty, students with disabilities, gifted 
students, English Learner (EL), Standard English Learners (SEL), and young children ages 0-5. 

 
The TAD School finds itself in a unique situation where it is being given the opportunity 

to create an equitable school where all students are expected to learn and where all adults on 
campus believe honestly in the idea that all students can learn.  As such, it is imperative that the 
TAD School provide ample opportunities for all students with diverse needs to excel and 
demonstrate their learning.  Throughout the school, key features that help students succeed will 
be visible: personalization, rigorous and relevant instruction, and professional learning and 
collaboration (Darling-Hammond, 2008). 

 

Student 
Population Meeting the Needs of All Learners 

Students with 
Special Needs 

• Focus on differentiation, personalization, and advocacy. 
• Full inclusion in both classrooms and across the school. 
• Respect various types of engagement, participation, and production. 
• Co-teaching as an opportunity to pre-teach, re-teach, and asses. 
• Adherence and reference to IEP goals. 
• Regular discussions and updates based on observed data, multiple 

assessments, and student and parent feedback. 
• Utilization of interdisciplinary, thematic, and arts-based lessons to 

engage and improve student achievement. 
• All strategies identified in the SEL section below. 

Students of 
Poverty 

• Focus on differentiation, personalization, and advocacy. 
• Use of culturally relevant and responsive strategies to improve 

academic English and literacy skills. 
• Regular meetings with grade-level teacher teams, parents or 

caregivers, and students to address mental, physical, and emotional 
wellbeing, as well as, academic achievement. 

• Integration of multimedia in literacy instruction. 
• Utilization of interdisciplinary, thematic, and arts-based lessons to 

engage and improve student achievement. 
• All strategies identified in the SEL section below. 

Students with 
Disabilities 

• Focus on differentiation, personalization, and advocacy. 
• Full inclusion in both classrooms and across the school. 
• Use of appropriate accommodations and strategies. 
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• Comply with federal requirements to provide the least restrictive 
environment. 

• Provide assistance from trained personnel, supplemental services and 
aids, adapted curriculum and materials. 

• Full inclusion into the structure of the technology-integrated, arts-
driven, and project-based nature of the school. 

• Utilization of interdisciplinary, thematic, and arts-based lessons to 
engage and improve student achievement. 

• All strategies identified in the SEL section below. 

Gifted Students • Focus on differentiation, personalization, and advocacy. 
• Structure curriculum to identify systems and patterns for synthesis and 

analysis of content knowledge. 
• Using the teacher in the role of facilitator of knowledge through 

project-based experiences. 
• California Department of Education guidelines for instruction. 

 Specifically, each subject will provide 1) Differentiated opportunities 
for learning commensurate with the gifted and talented pupils’ 
particular abilities and talents. 2) Alternative learning environments in 
which gifted and talented pupils can acquire skills and understanding 
at advanced ideological and creative levels commensurate with their 
potentials. 3) Elements that help gifted and talented pupils develop 
sensitivity and responsibility to others. 4) Elements that help to 
develop a commitment in gifted and talented pupils to constructive 
ethical standards. 5) Elements that assist gifted and talented pupils to 
develop self- generating problem-solving abilities to expand each 
pupil’s awareness of choices for satisfying contributions in his or her 
environment. 

• Access to Advanced Placement courses, online enrichment 
opportunities courses, individualized tutoring, community college 
courses through East Los Angeles College, and participation in Art 
Center of Design programs such as Saturday High.   

• Utilization of interdisciplinary, thematic, and arts-based lessons to 
engage and improve student achievement. 

• All strategies identified in the SEL section below. 

English 
Learners (EL) 

• Focus on differentiation, personalization, and advocacy. 
• Utilization of background knowledge and funds of knowledge to build 

academic proficiency and collaborative experiences to increase oral 
language proficiency. 

• Develop curriculum that is culturally relevant, builds on prior 
knowledge, scaffolds learning, and builds academic proficiency. 

• Use of Specially Designed Academic Instruction in English (SDAIE) 
strategies such as graphic organizers, accountable talk, interactive 
notebooks, etc. 
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• Build classroom groups that are heterogeneous, collaborative, and 
language-rich. 

• Writing and speaking across the curriculum that incorporates 
modeling, guided practice, and individual practice. 

• Co-teaching models that differentiate instruction and provide targeted 
support. 

• Utilization of interdisciplinary, thematic, and arts-based lessons to 
engage and improve student achievement. 

• All strategies identified in the SEL section below. 

Standards 
English 
Learners (SEL) 

• Focus on differentiation, personalization, and advocacy. 
• Rigorous, standards-based and A-G aligned instruction. 
• Utilization of strategies such as cooperative and collaborative student 

groupings, Shared Inquiry seminar sessions, “TAD Talks”, 
community-based instruction, writing across the curriculum, 
experiential exercises, incorporation of prior academic and cultural 
knowledge, college-focused seminars and advisories, culminating 
projects, periodic assessments, text-based discussions, use of 
Accelerated Reader, Accelerated Math, and other individualized 
intervention programs, job shadowing and internships. 

• Utilization of interdisciplinary, thematic, and arts-based lessons to 
engage and improve student achievement. 

Young 
Children, Ages 
0-5 

While not specifically applicable to the TAD School, we expect that the 
vertical articulation process (see below) will include parents and guardians in 
a way that enhances the educational experience of siblings of TAD School 
students.  In addition to the vertical articulation process (see below), the 
following strategies will indirectly aid young children, ages 0-5: 

• Parent Workshops related to student academic, emotional, and 
physical needs. 

• A thriving parent-teacher-student organization. 
• Various activities and events that incorporate prior knowledge, funds 

of knowledge, and are culturally and community relevant in  nature. 

 
 

e. Vertical Articulation: Discuss how you will partner with neighboring schools in the 
community, from early childhood through adult education, to ensure the smooth and seamless 

transition from one grade level to the next.  
 
 The TAD School will work in conjunction with Local District 6 to facilitate the process 
of vertical articulation from the feeder schools due to the unique nature of SRHS #8 being 
housed temporarily on the campus of SRHS#9.  As both Nimitz Middle School and SRMS #2A 
will not be in the immediate cluster area of the TAD School, we seek Local District 6 assistance 
in logistically creating the process that will allow for the schools to work together on identifying 
student needs that will help to increase students achievement.  In addition, the TAD School will 
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seek to partner with local higher education institutions, such as East Los Angles College, 
Cerritos College, Cal State Los Angeles, Cal State Long Beach, UCLA and USC. 
 The goals of articulating with the neighboring schools are to: 

• Identify student academic, social, emotional, and physical needs. 
• Align, as much as possible, the students’ vertical plans that culminate with graduation 

after four years at the TAD School and continued enrollment at an institution of higher 
education 

• A clear understanding of the mission and vision of all feeder schools, the TAD School, 
and higher education institutions. 

• Align, as much as possible, the intervention programs made available to students. 
• Generate a bank of community resources that all families in the cluster area will have 

access to as a way to meet their personal, emotional,  and health needs. 
• Identify the content knowledge, concepts, and skills that are necessary for increased 

student achievement and the clear responsibility of each school segment in the act of 
developing and facilitating that knowledge. 

• Develop community programs in conjunction with parents, guardians, and community 
members that aid in the development of creating a college-going culture at all levels of 
the K-16 educational spectrum.  

 
 
f. Early Care and Education: If you will provide services for teen parents and/or early care and 

education. Discuss how you will address the needs of young children (ages 0-5) and their 
families. If the school site does not offer such services and you plan to include it as part of your 

school, discuss how you plan to initiate and implement early learning on your campus.  
 
Not Applicable to the Technology, Arts, and Design School (The TAD School) 
 
 
g. Service Plan for Special Education: Explain how the school will implement and monitor the 

special education compliance processes as well as instruction including assessment, 
Individualized Education Plans (IEP’s), and the provision of special education supports and 

services utilizing the District’s Special Education Policies and Procedures Manual as required 
by the Modified Consent Decree. 

 
As internal LAUSD teams, the small schools that make up the SRHS #8 Small Schools 

Collaborative, will adhere to and follow the LAUSD Special Education Policy and Procedures 
Manual. 

The Special Education Identification process is 1) referral for assessment, 2) assessment, 
3) development and implementation of the Individualized Educational Program (IEP), and 4) IEP 
review. At all pilot schools on the SRHS #8 campus, students with disabilities will be identified 
through a search and serve process that will include providing services and support to families 
and teachers of students with special needs. Parents and teachers of students that have been 
identified with special needs will receive training about the Special Education program services. 
Individual accommodations and modifications will be established during the IEP process and 
aligned with the appropriate instructional strategies. This protocol is aligned with our core values 
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in that it will assist all stakeholders in providing equitable access to the curriculum through 
personalization and collaboration. 
 
Referrals 

All teachers will be trained on the Special Education Referral process as outlined in the 
LAUSD Special Education Policy and Procedures Manual. The professional development 
calendar will include the referral processes for teachers and parents, strategies for 
accommodating the needs of students, strategies for collaboration between the special education 
resource specialist and general education teachers, support for parents of special education 
students, and accessing resources beyond the scope of the general education teachers’ expertise 
such as socio-developmental services and support.   
 
IEP Review 

IEP meetings will be scheduled to ensure that all required interdisciplinary team members 
are present. A member of each interdisciplinary team will take the role of IEP Facilitator in order 
to facilitate the scheduling of IEP dates and dissemination of pertinent data to all team members 
for review prior to the scheduled IEP meeting.  IEP Facilitators will collaborate with the 
student’s Resource Teacher in the scheduling of meetings, accessing review materials, contacting 
parents/guardians, distributing reminders, agendas, and summaries of meeting minutes and 
action goals. 

The schedule of all one-year and three-year IEP meetings will be made available to staff 
members in the event that other staff who have a relationship with the student would like to 
attend the meeting or provide pertinent information.  Specific information about each IEP will be 
provided at least two weeks prior to the scheduled IEP date.  Interdisciplinary teams will be 
given the opportunity to review the student’s curricular goals during interdisciplinary team 
meetings so as to ensure that all are given current information, are actively collaborating with 
other team members on addressing the needs of each student, and identifying instructional 
strategies that are best suited for improving student learning and engagement.  IEP meeting 
minutes, including a summary of action goals, will be distributed after the IEP meeting within a 
two-week period to all of the student’s current teachers and parents and/or guardians. 

All students will be supported in becoming active participants during their IEP meetings. 
Student participation can include, yet is not limited to, the following: 

1. Collaboratively establishing IEP goals. 
2. Metacognitively reflecting on previous and current goals. 
3. Discussing barriers and challenges to academic or personal success. 
4. Describing past successes that can address current learning situations. 

 
A reflection summary will be written by the student prior to the IEP meeting under the guidance 
and support of the RSP teacher.  A qualified, site team member will assist lower functioning 
students with the reflection summary. These reflections will engage students in decisions 
affecting their instructional program, thereby empowering them as active participants in their 
learning. 
 
Parent Training 

Parents of students that have been identified with special needs will receive training on 
the Special Education program services, primary language support, when necessary, and 
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instructional support strategies to be implemented at home. Collaboration with special education 
advocates will assist in engaging parents in their child’s learning throughout their enrollment at 
each small school on SRHS#8. 
 
See Appendix E – Service Plan for Special Education 
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B-2 Professional Development (PD) 
 
 

a. Professional Culture: Describe the professional culture you envision at the proposed 
school. Explain how the professional culture you envision reinforces the Instructional Program. 

Discuss how you plan to initiate and develop the envisioned culture. 
 

At the TAD School, the professional culture will be one of collaboration requiring 
transparency and communication.  Our school is founded on the shared belief that our students 
can achieve at high levels by developing the seven survival skills described by Wagner in the 
Global Achievement Gap: critical thinking and problem solving, collaboration across networks 
and leading by influence, agility and adaptability, initiative, effective oral and written 
communication, accessing and analyzing information, and curiosity and imagination.  As 
teaching professionals we need to model these skills in order to develop them in our students. 
 Collaboration, transparency and communication are the key practices, which will help modeling 
and teaching critical thinking, accessing and analyzing information.  Our professional 
development will help foster this professional culture by developing and using methods to 
communicate about our students’ progress and challenges, what data we are analyzing to 
determine the extent and character of their progress, and what Specially Designed Academic 
Instruction in English (SDAIE) strategies we are implementing to differentiate instruction for our 
large numbers of English Learners as well as how we are differentiating instruction for special 
education and gifted students.  The standards based knowledge is the basic academic knowledge 
upon which these skills developed.  As Wagner points out, critical thinking, initiative, analysis 
and curiosity must be fostered in all our students or the achievement gap will persist.  Our 
teaching practices will also become transparent through this sharing. 

Collaboration is the thread, which connects the grade-level team teachers across the 
subject areas including general and special education teachers, and vertical discipline specific 
teams.  Teaching and evaluation of the learning is a public practice at our school. Project based 
learning facilitates sharing of learning as students will be required to present their products to 
peers and staff and seek feedback through reflective exercises.  All staff will support each other 
in improving our students’ learning.  Common projects, assessments and their results will 
provide the data used to determine what is successful learning.  This communication and support 
will occur both at in person meetings and through online tools. 

The trust developed through collaboration among teachers and students as well as 
learning successes will encourage students and teachers to continue as members of the TAD 
School.   Trust is a key component of strong communities.  Weak communities are caused when 
miscommunication and misunderstandings fester because individuals or sub groups feel the 
general community is not hearing them.  The professional conversations required for successful 
project based learning and interdisciplinary instruction will bring any problems out into the open 
where they can be dealt with in a collaborative and supportive manner.  Part of our professional 
development will be teaching communication skills and strategies.  Just as we cannot expect our 
students to come with all the skills needed for academic success, we cannot assume that well-
intentioned teachers will all come with necessary collaboration skills.   

Authentic collaboration requires teachers to design, carry out instruction, assess and 
refine together.  This process leads to improved instruction and academic performance.  A belief 
in a shared responsibility for all students’ learning is what drives this collaboration.  
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Interdisciplinary grade level teams will work with English Learner and special education 
teachers to develop lessons that support all students in learning.  Some instruction will be done 
as a team to support general education, GATE, English Learner, and special education students 
in a classroom.   Project-based learning is rigorous and will require many levels of support as 
students develop the skills of critical thinking, global awareness, and creative problem solving 
while they assimilate content knowledge and develop their communication skills.  All students 
including GATE, English Learner, and special education need the skills and will benefit from the 
scaffolding.  Collaboration will lead these interdisciplinary and subject matter teams to work on 
professional development together seeking resources within the school and online.  These 
resources and their usefulness will be shared among teachers at the school both at virtual and in 
person faculty meetings in professional discussions on learning successes and learning 
frustrations.  In this way, failures will be turned around and success will be shared. 
 
 
b. Professional Development: Describe what effective PD will look like at your school. Identify 
the school’s goals for ongoing PD. How are PD strategies tied to the goals identified in Section 

A and the specific needs of the student population? In the appendix, attach a tentative PD 
schedule that illustrates your allocation of time for PD activities throughout the year. Discuss 
how the calendar, daily schedule, interim assessment process, and staffing plans align with the 

PD schedule. if you are a traditional, pilot, ESBMM, or network partner team seeking PD 
autonomy, include a description of how you will use the autonomy.  

 
Professional development will be focused on developing our faculty’s content area and 

technical knowledge and ability to implement the instructional strategies, thematic units, 
formative assessments, and reflective practices necessary for student success at the TAD School. 
  Both grade-level and content area teams will need to be able to communicate, reflect, and revise 
using online tools in order to facilitate communication outside school hours and to provide 
information on which to base decisions.  In addition staff members will be provided training in 
developing assessments for the higher levels of Blooms Taxonomy of thinking and in looking at 
the data from these assessments. 

Design-Based Learning trainings offered by Art Center College of Design or 
interdisciplinary unit design trainings (Teacher Centers’) offered by Los Angeles Education 
Partnership (LAEP) throughout the academic year will give all teachers the foundation to 
facilitate project based learning in the classroom.  Successful techniques and projects will be 
shared throughout the year.  Teams will share their priorities for professional development and 
choose their mid year, year end, and beginning of next year professional development goals.   

The Evenings for Educators program sponsored by the Los Angeles County Museum of 
Art (LACMA) will also be made available to teachers.  Evenings for Educators is a professional 
development program that presents K-12 teachers with opportunities to look, learn, create, and 
connect with colleagues. Featuring LACMA's special exhibitions and permanent collection, each 
program presents strategies to incorporate the visual arts into the classroom with activities that 
explore the artistic process, approach works of art as primary sources, and emphasize the 
parallels between the visual arts and core content areas. Educators attend lectures by a museum 
curator or scholar as well as participate in gallery tours, discussions, and artist-led workshops. 
 Teachers also receive curriculum materials containing a thematic essay, art images and 
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descriptions, suggested discussion questions, lesson plans, and related resources. All programs 
are interdisciplinary and are developed to meet the California state content standards. 

Professional development done in this manner will require extra time and effort from 
faculty members particularly in the first year, therefore staffing autonomy and scheduling will be 
important to build the capacity and time for collaboration.  In order to implement this 
rigorous, writing and arts-based curriculum, the TAD School seeks professional 
development autonomy (identified as LIS Waiver #7) available through the “Local 
Initiative School” waiver process as referenced in the new Memorandum of Understanding 
(MOU) between LAUSD and UTLA.  In addition, teachers will need to follow the Mutual 
Consent Agreement requirement for collaboration through team planning and peer interaction 
within and beyond the school day in order to provide authentic and rigorous learning for all 
students. 

The TAD School will use the successful Adaptive Schools Model to make our 
expectations about professional culture clear.  Adaptive Schools defines six essential factors for 
establishing a professional collaborative culture:   

1. compelling purpose, shared standards and academic purpose; 
2. collective efficacy and shared responsibility for student learning; 
3. collaborative culture; 
4. communal application of effective teaching practices and de-privatized practice; 
5. relational trust in one another, in students, and in parents; 
6. individual and group learning based on on-going assessment and feedback. 

 
Belief in our students’ innate abilities and dedication to their achievement are at the core 

of our vision and mission and inform our day-to-day decisions regarding all aspects of service at 
the TAD School. Mission statements, vision statements, organizational values and goals are 
often confused and combined. Failure to parcel these out can challenge processes later (Dufour, 
Dufour, Eaker, & Many, 2006; Senge, Kleiner, Roberts & Smith, 1994), as individuals struggle 
to identify their progress against immeasurable milestones. The mission of an organization is its 
answer to the question, why do we exist? The mission is the fundamental purpose of a school or 
organization. Every action must be consistent with that purpose, though its breadth is typically 
wide. The vision statement of an organization is often more narrow, answering the question, 
what must we become in order to accomplish our fundamental purpose? Visions are 
meaningless, though, without an understanding of the values implicit in the vision. Values or 
Habits of Mind answer the question, how must we behave to create the school that will achieve 
our purpose? The “we” in the question refers to all of the stakeholders in a school—the 
administrators, the teachers, the students, the parents, and the staff. Finally, individuals can state 
and achieve goals, which answer the question, how will we know if all of this is making a 
difference? Simply put, the content of our professional development in the TAD School is driven 
by strengthening the best practices possible to achieve our vision by pursuing our mission 
through developing shared values. 

As described in Grant Wiggins and Jay McTighe’s book Schooling by Design a school 
reform process and its professional development need to be aligned to a simple and ongoing 
three-step cycle: 

1. An increasingly clear and powerful vision of where we want to end up, based on our 
mission and agreed-upon learning principles; 

2. A constant and unflinching assessment of where we stand at present against the mission; 
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3. Timely adjustments based on regular analysis of the gap between vision and reality.  
 
The content of our professional development in the TAD School will drive toward 
accomplishing our goals to achieve our vision. Each semester, we will revisit our mission, vision, 
values and goals, and we will re-establish goals based on our current needs and 
accomplishments. 

The autonomies for scheduling and professional development are vital to the ongoing 
operations of the TAD School. Our bell schedule allows for 90 minutes per week of 
collaboration time and the content of our PD requires support and training. Autonomy will also 
provide the school increased flexibility and time for professional development. Each member of 
the TAD School staff is responsible for leading or facilitating a professional development session 
focusing on different pedagogical practices. These include educational technology, the use of art 
and projects in lessons, classroom management, integrating curriculum and utilizing outside 
resources, etc. This eliminates the need for outside experts providing PD and it also allows for an 
approach to PD that is more compatible with the collaborative vision and mission of the TAD 
School. 

In addition, requirements for professional development are built into the Mutual Consent 
Agreement. Every teacher goes into the school clearly understanding what is being asked of him 
or her beyond the classroom. This includes bringing individual perspectives to professional 
development and participating in professional development. Since these requirements are part of 
the Mutual Consent agreement, participation in professional development also becomes part of 
the teacher evaluation criteria.  
 
See Appendix B2b - Tentative Professional Development Schedule 
 

       
c. Teacher Orientation: Describe the orientation program for new and existing teachers. 

Discuss how this program will prepare teachers to deliver the proposed curriculum, utilize the 
instructional strategies, and differentiate instruction. 

 
The best form of induction for a new teacher is to engage in the actual work of a team 

member. We will design our teacher teams each year in order to best support our new teachers, 
strategically connecting them with their colleagues. Teachers who are just starting with the TAD 
School will work closely with the grade-level team lead of the grade level team to which he/she 
has been assigned. Under the supervision of the grade-level team lead, other teachers on the team 
will observe the new teacher in the classroom. One-on-one meetings will follow these 
observations where the new teacher will receive constructive, non-evaluative feedback based on 
the observations. Additional support for new teachers occurs during shared conference periods. 
Current teachers use this time to meet with new teachers to plan curriculum and to help them 
collaborate more effectively. 

Many of the needs of new teachers are the same as those of veteran teachers—e.g., 
curricular planning, classroom management strategies, and assessment practices— yet veteran 
teachers are often unwilling to critique their own practices. Thus, we focus all teachers on 
developing their practice, not only to support new teachers, but to re-engage experienced 
teachers in new learning.  Orientation for new and existing TAD School teachers will take place 
prior to the start of every school year. At the end of summer, teachers will meet for 10 days to 
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introduce new and existing teachers to the Humanitas instructional model; develop norms for 
collaboration and lesson sharing; analyze prior year data; plan PD for the upcoming year; and 
revisit and develop common instructional methods. 

Teachers new to collaborative, interdisciplinary instruction will attend a three-day 
Teachers’ Center provided by Los Angeles Education Partnership (LAEP) with their teams prior 
to or during their first semester. The foundation of the Teachers’ Center is collaboration, which 
is supported by experience and research that found that teacher collaboration in instruction has a 
significant impact on student achievement (Newmann & Wehlag, 1995; Corcoran & Silander). 
Current and former Humanitas teachers will guide the process, and teams of teachers will model 
successful units. Experienced Humanitas teachers will collaborate with individual teams as 
needed. The goal of the initial session, creating interdisciplinary units, will be to lead teams 
through the backwards-planning process to the creation of one complete interdisciplinary unit. 
Specifically, teams will: 1) identify and sequence the various discipline content standards for the 
unit, 2) identify and discuss the various points at which the content intersects and connects, 3) 
develop an overarching theme that will guide students in accessing knowledge and ideas that 
transcend any single discipline, and 4) create an interdisciplinary essay prompt and culminating 
project that will be used as one of the summative assessments.  
 

      
d. PD Program Evaluation: Describe how the PD program will be evaluated to assess its 

success and effectiveness on an ongoing basis. Discuss how the program may be modified to 
address areas of need that are identified.  

 
Successful professional development is critical in maintaining effective and ongoing 

school improvement. Professional development will be assessed in terms of both content and 
process. The PD program will be evaluated regularly through end-of-event feedback, reflection, 
and online surveys that all teachers will complete.  These surveys will create for the staff a 
repository of reviews of professional development provided by outside experts and in-house.  As 
such, teachers’ concerns and needs will play a role in subsequent PD.  

The content of PD will be evaluated against the annual and semester goals laid out 
previously by school staff. The goals and milestones will be used to evaluate our progress toward 
the long-term values and vision of the school, and the entire staff will play a role in collectively 
assessing the school’s progress toward those values and vision. Each semester, the faculty will 
meet for several hours to revisit the TAD School’s mission, vision, values, and goals, celebrate 
accomplishments, and identify new goals to work toward. Each semester a combination of 
student, program, teacher, and school data, in conjunction with teachers’ feedback, will be used 
to plan subsequent goals for the school.  
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B-3 Assessments and School-wide Data 
 
 

a. Student Assessment Plan:  Describe the student-wide assessment plan for the school. 
Describe any formative and summative measures you will use to determine student progress and 
success. Include a table that details specific authentic formative and summative assessments that 

will be used for each grade level, the timing of their administration, the rationale for their 
selection, and their intended purpose. If applicable, submit a timeline that outlines plans to 

develop assessments for the school.  
 
Project-Based Assessment:  

The TAD School will run as a project-based media arts high school. Our assessment plan 
will include formative and summative assessments as well as interdisciplinary projects. TAD 
assessments will be designed to benefit student learning and overall achievement. We feel that 
assessments should serve as measures for growth, provide teachers with feedback that is 
necessary for re-teaching and support, and lastly demonstrate to students the importance of 
learning.  

TAD’s focus will be to create formative assessments that will support compulsory 
summative assessments. Incoming students will be given both a math and English assessment in 
order to correctly place students in the proper class. The same will be done with foreign language 
students so that they may be placed in the correct level of the language class. The foreign 
language department will develop and implement this exam.  

Both the PLC teams and the IGT teams will develop, give and analyze formative 
assessments. For the project-based plan to work it is essential that the assessments be teacher 
created. These teams will work together to create assessments that correspond to California State 
Standards. Examples of formative assessments include performance/project-based assessments 
such as essays, interviews, debates, films, exhibitions, speeches and simulations. These 
formative assessments will serve to support our curriculum standards as well as drive our media 
arts focused classes and increase student achievement.  

Varied, authentic assessments challenge students to think beyond the textbook and 
engage learners with varied styles. Our project-based assessments will offer English Learners, at-
risk students and students with special need an alternative and relevant assessment. Project-based 
instruction is vital for engaging these marginalized groups (Olsen, 2010). Essentially TAD will 
ensure equity and assess to a rigorous A-G curriculum.  
 
Planning: 

TAD teachers will meet weekly to develop and analyze their common assessments. This 
time may include their shared conference periods and one professional development meeting 
scheduled for each week. At this meeting teachers will reflect on student work as a focal point 
for collaboration. These results will serve as evidence of student learning and a tool for authentic 
collaboration.  This meeting will also serve as a support system for teachers to develop and 
refine their assessments. Teacher teams will analyze their results and reflect on strengths and 
weaknesses thus helping both students achieve and improving as a professional. 

Simultaneously, we recognize the importance of standardized measures of student 
progress. Students must be able to communicate their ideas through multiple media, but they also 
must be able to demonstrate procedural competencies. Standardized testing is a valuable measure 
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of student and school performance, allowing for comparisons across time, classrooms, schools, 
and districts. Through our classes we will prepare students for mastery of the required 
standardized tests, and through our advisories we will reinforce those skills. 

Common summative exams will be used as benchmarks for understanding where our 
students are in their development and where we as teachers need to review for better 
understanding. Core subject PLCs will have the opportunity to use LAUSD existing Periodic 
Assessments as their summative assessments. If the PLC teams feel they need further 
examinations for better analysis they can choose to use their own designed assessments. Teams, 
who do not have existing LAUSD periodic assessments will need to design, implement and 
analyze their own assessments using CoreK12 system available to all LAUSD teachers.  

Interdisciplinary Grade-Level Teams (IGTs) will be expected to complete, administer and 
analyze at least two benchmark exams for each semester. The purpose of these exams will be to 
prepare students for the compulsory state exams at the end of the school year. They also allow 
teachers to monitor student achievement and needs. These exams will also serve as indicators for 
intervention.  

The California Standards Tests (CSTs) will also serve as a summative assessment. 
Instruction throughout the year will prepare students for these exams. The data from the CSTs 
will show where as a school we need to improve and where we did well. CST scores are an 
integral part of our schools AYP and API scores and will serve as an indicator of the schools 
success. TAD acknowledges these exams as another marker of achievement and will facilitate 
the preparation for these tests in our curriculum and instruction.  
 
Student Assessment Schedule 

Formative 
Assessments 

Frequency Span Intended Purpose/Rationale  

Entrance 
Diagnostics  

Beginning of 
School Year and 
when new 
students enter  

All  Identify incoming students writing, reading, math 
and foreign language skills in order to properly 
schedule students in their classes.  

PLC 
Assessments 

Bi-Weekly  All Regular subject area exams (i.e. quizzes, debates, 
presentations and chapter tests) that will provide 
ongoing feedback on student preparation for final 
exams and projects.  

IGT 
Assessments  

Bi-Weekly All Interdisciplinary assessments that examine a 
students learning across subjects. Helps students to 
make connections between their various classes. 
These assessments will also help teachers 
understand where to re-teach and offer more 
immediate support.  
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Summative 
Assessments 

Frequency  Span Intended Purpose/Rationale  

IGT Projects End of unit All Students will connect their learning from 
multiple subjects. 

LAUSD Periodic 
Assessments 

Quarterly 9,10, 
and 11 

Mimic the California State Exams that help 
prepare and monitor students.  

California High 
School Exit 
Exam  
(CAHSEE) 

Winter/ When 
needed for 
retakes 

10, 11 
and 12 

Guarantee that students who graduate from 
our high school can demonstrate grade level 
competency in reading, writing and 
mathematics. 

PLC 
Benchmarks  

Twice a 
Semester 

All To prepare students for the end of the year 
California State Exams and to evaluate what 
needs re-teaching.  

California 
Fitness Gram 

Annually 9 & 10 Assess fitness level.  

       
Autonomy: 

Having autonomy over assessment allows us to assess the students on our time frame, 
rather than the districts. We are able to adjust the assessment timetables rather than adjusting the 
curriculum, we mold our assessments around the curriculum to insure we are assessing what the 
students learn rather than just fulfill the needs of the benchmark assessment, which makes a more 
appropriate assessment. It also allows us to assess what is at the heart (power point presentations, 
authentic assessments, project based assessments, discussions) of what we want to teach, not just 
what is easy to grade (Scantrons and multiple choice). The assessment is a part of our 
curriculum; it is the difference between assessing for understanding instead of assessing for a 
grade. This model also allows for re-teaching if necessary rather than moving into preparation 
for the next assessment. 

The Local Initiative School curricular, scheduling, and professional development 
autonomies are all vital to the success of the TAD School. The TAD school seeks assessment 
autonomy (identified as LIS waiver #4) available through the “Local Initiative School” 
waiver process as referenced in the new Memorandum of Understanding between LAUSD 
and UTLA.  Each interdisciplinary unit will culminate in a thematic project that pulls together 
the essential learning from the academic disciplines. Each assignment, project, and assessment 
during the unit is a precursor, milestone, and step toward the end-of-unit project. Teachers’ 
weekly examinations of student work will serve as collective analysis of students’ readiness for 
the culminating projects. Example assessments include essays, projects, presentations, labs, 
interviews, and multimedia expressions. We do not have the opportunity to do this in a 
comprehensive high school. 

For the end-of-unit projects, teachers will carefully group students into heterogeneous, 
mixed-ability groups during the third or fourth week of the unit. Attention will be paid to 
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ensuring diversity in the project groups, so that students with special needs, English Learners, 
and struggling students are all supported. Each advisory teacher will be provided information 
related to the project so as to be able to provide support and answer questions during the 
advisory period.  

     
 
b. Graduation Requirements: Describe the graduation requirements. High schools only: If you 
plan to implement graduation requirements beyond the A-G and District requirements, describe 

your proposed requirements, including how student progress will be measured to determine 
readiness to graduate.  

 
The TAD School believes it is important to hold all students to a high standard of 

achievement in order to graduate. We in turn will ensure that we offer higher standards of 
support in order for students to meet our rigorous graduation requirements. We want our students 
to be well prepared to make choices about their post-graduation path and understand the various 
choices available to them and be prepared to make those choices, be it college or a direct career 
from high school.  
 
In order to graduate from the Technology, Arts, and Design High School students will: 

1. Complete all A-G Requirements; 
2. Complete all LAUSD course requirements; 
3. Design, implement and reflect on a Service-Learning Project; 
4. Complete the Three-Year Technology Multimedia Program; 

a. incoming 11th grade students (class of 2014) will be required to complete one 
year of the program; 

b. incoming 10th grade students (class of 2015) will be required to complete two 
years of the program; 

c. all other students (class of 2016 and beyond) will be required to complete the full 
three-year program; 

 Pass the California High School Exit Exam (CAHSEE) Exam. 
 

Students will be ready to graduate when they have satisfied the requirements listed above. 
Most students will have satisfied the coursework requirements in less than four years, and will 
have time during their senior year to work more independently on job shadowing or internship 
opportunities.  Our schedule, which allows room for seven complete courses a year rather than 
the traditional six, will offer students the opportunity to take enrichment classes and begin to take 
college courses at nearby community colleges. 

TAD will also make a strong effort to support our English Language (EL) students with 
re-designation. Although this will not be a requirement for graduation it will help our EL 
students to achieve once out of high school in either college or in their chosen career paths. 
 
 

c. Data Collection and Monitoring: Describe the school-wide data collection and monitoring 
plan, including what data the school will collect to measure student progress. Explain how you 
will analyze data to inform instruction, make adjustments to curricula and other components, 

and inform professional development.  
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The TAD School’s data and monitoring plan include various facets of the school.  We 
differentiate among three levels of data that correspond to time dimensions, and analyze these 
accordingly: research-level data (long-term); teacher teams (weekly to quarterly); and case-
management (just-in-time). 
  
Teacher Teams:  

PLC and IGT Teams will collect and monitor student data on a regular basis in their 
classrooms. This data is in turn reflected on and analyzed on a weekly basis in collaboration 
meetings.  

Teams will also:  
• Provide immediate intervention for students in need; 
• Provide enrichment opportunities; 
• Use school or district approved software to prepare and analyze data for their classes 

based on direct instruction; 
• Review grade level CST data and identify specific student needs and plan accordingly to 

meet student needs; 
• Develop on going formative assessments that are directly related to instruction. 

 
Both teams will ensure that needs are being met and that teachers have sufficient resources 

and are utilizing them for the students benefits. They will in turn report their findings to TAD’s 
Governing Council and inform when the teacher teams need more support/resources.  

All instructional decisions will be data driven and all teacher teams will use the 
“Continuous Cycle of Improvement” to develop, implement and reflect on their instruction and 
assessments. They will modify their plans when necessary to improve their data results.   
 
Research Data:  

Research data will include summative assessment scores such as CAHSEE pass rates and 
CST/CMA scores. They also include annual measures such as attendance rates, AYP, API  and 
class passage rates, which are vital for the measurements of the success of the school.  By 
focusing on grade-level cohorts, we can track students as they progress from grade to grade, 
monitoring their attendance, CST scores, CAHSEE pass rates, etc.  TAD is dedicated to 
supporting our students and will use the data systems available through LAUSD such as the 
Integrated Student Information System (ISIS) and MyData on a regular basis. Our annual 
LAUSD School Report Card will also serve as a basis for school and community data. We plan 
to use these data tools to analyze and improve our instructional and assessment plans.  

Our goals are to improve student achievement and as professionals we will use this data 
to drive our intervention and enrichment programs. Data results will be addressed with teacher 
teams and school wide meetings. The staff will remain informed of student data results on a 
weekly and monthly basis through professional development meetings. Students will also be 
informed of their achievement data through their advisory periods. Essential and relevant data 
will be presented directly to students. Students will then use the data to develop their own 
achievement goals as identified in the Individualized Learning and Growth Plans (ILGPs). 
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Category Two: School Culture, Climate, and Infrastucture 
 
 

B-4 School Culture and Climate 
 
 

a. Description of School Culture: Describe the culture and climate envisioned for the school, 
particularly as it relates to academic achievement, student motivation to succeed, 

personalization, and safety. Identify specific practices, routines, activities, structures, etc. that 
will support the achievement of the culture and climate envisioned, and how they will be 

introduced to teachers, students, and parents.  
 
The TAD School Habits of Mind 
 
Collaboration - We learn and work together by... 

At the TAD School, we realize that policies and practices cannot be created in a vacuum. 
 Whatever decisions made whether they affect classroom instruction, the physical plant, an 
office’s schedule, etc. will undoubtedly affect many more stakeholders on campus.  It is for that 
very reason that ALL planning phases leading up to and including the actual decision are made 
in a collaborative fashion.  Secondly, classroom instruction should also include collaboration as 
an integral activity in the units of study.  For example, on any given day, students would be 
working in groups, participate in structured dialogue settings, or collectively reflecting on a 
thinking process used in class.  Students need to be prepared to participate in the modern world, 
which will require them to work in situations where collaboration is important to the function of 
the work being done.  Learning through collaboration in the TAD School is based on Vygostky’s 
idea of the zone of proximal development.  As addressed in Garcia (2003), “a child initially 
engages in joint thinking with others through the talk that accompanies problem solving and 
social participation in everyday activity.”  This collaborative environment will help a student 
develop cognitively because as they discuss their thinking process out loud, other students will 
develop their own process or cause others to reshape their original ideas.  From beginning to end 
the learning is collaborative with the teacher as a facilitator, students as a cooperative working 
group both in preparation and presentation of their culminating task, and administrators by 
supporting and maintaining the space for collaboration to exist. 
 
Accountability - We expect each other to... 

Through the TAD School’s fundamental constructivist approach to learning, the term 
accountability takes a different and new approach.  An “accountability to the community of 
learners” is what the TAD School hopes to build with this habit of mind.  Students are expected 
to ask for help because to not do so would put their learning in jeopardy.  Teacher teams are 
expected to meet on a weekly basis to address student concerns to strengthen the reflective 
practice of curriculum design, develop greater student advocacy, and identify both instructional 
or operational needs for students and staff.  Parents are expected to be partners with the school in 
a variety of ways and to not do so would place their child’s success in jeopardy.  Administration 
and staff are expected to create a space that addresses the needs of all stakeholders in a variety of 
situations. 
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Respect - We treat each other in a way that... 

In an effort to create a space where learning can happen, it is very important that all 
stakeholders respect all individuals.  In an environment with antagonism and an absence of trust, 
it is very difficult to achieve personal or academic success.  This is usually dealt with by creating 
a list of school rules that typically apply to students and arbitrary deadlines that tie staff members 
hands. The goal of the TAD School is to be proactive in creating programs for the community 
that foster a respectful and collaborative environment.  In addition, providing training 
opportunities that deal with social, cultural, gender, sexuality awareness and support.  All 
community members can also participate in leadership training workshops that can build a strong 
sense of empowerment that the local community may use to their advantage.  By creating a 
personalized environment where all stakeholders have a sense of ownership over the TAD 
School, an environment of trust and respect will be both powerful and viable. 
 
Evidence - We think this way because... 

The underlying reason for doing something or the rationale for an understanding is one of 
the most important concepts we can foster within the TAD School’s community of stakeholders. 
 In the classroom, we ask students to reference the text whenever explaining their understanding. 
This act of finding and stating their evidence helps to ground their thinking and allows all 
participants of a discussion group to know what is the basis for their ideas.  As school leaders, 
we also expect each other to share with all stakeholders the reason for decisions. This lets people 
know that decisions are not based on self-interest, but on moving the community of learners 
forward.  By building this habit of mind early in the 9th grade, students are aware that everything 
at the TAD School, from recognition to intervention programs, are intentional and with purpose. 
 Including peer tutors in the school will further help underclassmen as they see their older peers 
engage in conversations and display attitudes that support the community through evidence-
based discussions. 
   
Student-Driven and Community-Driven 

The TAD School will be a project-based interdisciplinary school, which will allow for a 
greater sense of community than what is typically found at a larger comprehensive school. 
Students will feel the connections between their various classes and teachers as all stakeholders 
will embody the same habits of mind that is so crucial to the building of community. As our staff 
works together to create a safe academic environment our students will succeed. The school’s 
focus on project-based learning will automatically offer an academic community for both 
students and faculty. As teachers work together to create interdisciplinary lessons and projects 
they set an environment to discuss concerns for students both socially and academically. Grade-
level team teachers, as well as Advisory teachers, will also be advocates for their student’s needs 
and successes.  The project-based nature of the TAD School also helps to create a community 
that is both student-centered and student-driven.  Just as students are asked to critically think 
about content instruction in their classes through the use of essential questions, we also expect 
students to transfer that thinking outside of the classroom onto the school campus and through 
the community as well.  In addition, the creation of a personalized space for students to feel as 
part of a community is of vast importance.  Providing each student and family with their own 
advocate allows for a much stronger connection to the school site as each household will have a 
point person on campus to seek resources or answer questions.  This link to the community also 
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results in community-driven projects built with concepts and structures that transfer easily into 
the real world and in the students’ actual communities.  
 
College-Going 

The TAD School is dedicated to helping students graduate and continue on to their adult 
careers. We will support students by offering an academic program that will qualify them for 
entry in college/trade school or directly into the job market. The schools curriculum will adhere 
to A-G graduation requirements, which will be supported in all academic classes and the 
advisory period. The ninth grade advisory will ask students to question who they are and where 
they fit in their community, country and the world.  Ninth grade advisory will also focus on 
developing study and work skills. Students will be given lessons on test taking skills, reading, 
spelling and mathematics. This advisory also aims at CAHSEE diagnostics where we can 
identify student strengths and weaknesses as data points that can lead to individualized 
intervention or support.  Our tenth grade advisory will have two focused programs. The first will 
be CASHEE preparation in both math and English. Second, students will research for their 
required service-learning project of the year. Junior year will have students prepare for the 
college application process through PSAT, SAT and ACT preparation. Students will have 
opportunities to explore institutions of higher education including colleges that are 
technical/trade in nature as well as liberal arts schools. The senior year advisory will revolve 
around the college and scholarship application process. Second semester senior advisory students 
will help advise underclassmen starting the college application process as peer mentors. These 
students will also help with school field trips and college fairs. TAD hopes to stay connected 
with their students even after graduation.  In an effort to more fully establish both a college-
going culture and the sense of life-long learning across the campus, we plan to have alumnae 
help lead our college site tours of the schools they are currently attending or have graduated 
from.  

The culture of the school will be college and career driven with a technical art and media 
focus. Staff at the school will display paraphernalia from their colleges in their classrooms and/or 
offices. Teachers and staff will also create a classroom poster displaying their own institution of 
higher education.  This poster will be created using the Glogster online tool that students will 
also become proficient with in class as another way to display their learning.  This is but one way 
to establish that the culture of the TAD School is one that is collaborative and democratic 
because students will never be asked to do something that teachers and/or other staff have not 
themselves and can attest to its effectiveness in the learning.  We plan to highlight various 
careers and colleges on a monthly basis on campus bulletin boards, through individual 
classrooms, and as part of the quarterly “TAD Talks”.  Initiating a conversation with local 
business will allow the TAD School to facilitate internships for students to build a strong 
connection with the community and also expose to students the reality of post-secondary 
opportunities where they may discover the need to further their education to participate in the 
industry of their choosing. 
 
Safe and Secure 

All staff at TAD will have the responsibility to create a safe school environment that will 
allow our students to flourish without fear of reprisal. Our team is dedicated to school safety and 
will work with our school police and community to ensure the best practices for the security of 
the school. The staff will ensure that our school is a bully free zone and that no student feels 
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intimidated entering our campus.  TAD plans to open a chapter of the Gay Straight Alliance Club 
on our campus to promote a hate free environment. We will also offer a variety of other social 
and academic clubs where students can make connections with students and faculty with the 
same interests. Our school culture and sense of community will make certain that members of 
our school community respect and adhere to safety procedures included in our student and staff 
handbooks. We believe that when a student feels safe in school they will be open to learning, 
creating and participating in our school culture.  
 
Routines and Programs 

Program Description Rationale Frequency 

TAD Beta 
Sessions 

Orientation sessions for students 
to register for classes, take 
placement exams, receive locker 
assignments, purchase school 
and physical education 
uniforms, and learn about 
extracurricular opportunities. 
Students, parents, and guardians 
will be able to meet teachers, 
the counselor, office staff and 
principal. All teachers, 
counselors and administration 
will be required to attend 
orientations. 

To articulate to students and 
parents the school’s 
procedures, programs, school 
staff and administration, and 
academic and disciplinary 
plans. 

Beginning of 
school year 
(three to four 
days in length) 

TAD 
Consults 

Teachers will offer office hours 
at least once a week for one 
hour. 

Office hours will help to build 
and maintain the college-
going culture of the school as 
it hopes to mirror an activity 
normally practiced at college 
campuses. Students can have 
one on one time with teachers 
to discuss grades, assignments 
and exams 

Weekly 

TAD 
2.0 S 

The LAUSD Beyond the Bell 
program will be offered for 
students as part of the TAD 
School’s Saturday program. 

These 8 to 10 week sessions 
will help students prepare for 
the CASHEE, CST and 
college exams. In addition, 
students will have 
opportunities to take 
enrichment courses that are 
thematically linked to the 
TAD curriculum. 

Saturdays / 
After school 
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TAD 
Release 
Event 

A week-long event in which we 
acknowledge successes 
throughout the year. An 
assembly will also be used as a 
way to acknowledge 
outstanding service-learning and 
classroom projects. 

For students, this will act as a 
preview for future year 
classroom projects.  For 
parents and community 
members, this helps to 
continue the collaborative and 
community feel of the TAD 
School.  Lastly, this end-of-
year assembly will allow 
students to learn of summer 
opportunities such as 
internships, job shadowing, 
local community college 
courses, and Summer Bridge 
intervention and enrichment 
courses. 

End of school 
year 

D.O.T.S. The D.O.T.S. program will be 
provided for our students with 
special needs to help them 
transition to post-secondary 
options including college and 
career. 

Young people leaving the 
school system frequently find 
there is no coordinated adult 
system of services and 
support to help them find 
work. Many have difficulty 
finding jobs because they 
have not learned the 
academic, technical, and 
social skills necessary to find 
and/or maintain employment. 
Too many young adults end 
up sitting at home with very 
little involvement in their 
communities. The transition 
requirements of the IDEA are 
designed to help students 
successfully leave school to 
live and work within the 
community. 

Ongoing 

Advisory The advisory will serve, as a 
home base for all students 
needs; academic, social, college 
prep and career prep. This 
period will help students 
prepare, implement and reflect 
and plan their service-learning 

The advisory program will 
deal directly with the 
affective needs of students. 
Activities may range from 
non-formal interactions to use 
of systematically developed 
units whose organization are 

30-minute 
periods, two 
times per week 
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project, begin weekly themes 
presented by online recorded 
“TED talks” via TED 
Conferences, LLC. 

drawn from common 
problems, needs, interests, or 
concerns of TAD students, 
such as "getting along with 
peers," "living in the school," 
or "developing self-concept." 
Some of the goals are for 
students to have an 
 opportunity to get to know 
one adult really well, to find a 
point of security in the school, 
and to learn about what it 
means to be a healthy human 
being. 

 
Introduction to Stakeholders 

Teachers will be introduced to the school culture and safety plan at professional 
development meetings before the beginning of the academic year.  Staff will be trained 
throughout the year and will model school culture and attitude for students. Paraprofessionals 
will also receive professional development opportunities directly related to the instructional 
program of the TAD School. This will facilitate a complete implementation of TAD’s school 
climate.  

Our students will be introduced to the culture through their classrooms, school and 
classroom bulletin boards and art throughout the school. The TAD School’s culture will also be 
developed within the school’s advisory periods where students are given opportunities to develop 
with a cohort of students the ideas and attitudes that are essential to academic and personal 
success. Students will also be provided with a student handbook that will describe the schools 
expectations for behavior, academic success and planning for the future in their advisories. We 
will involve parents in the creation of the school’s student handbook.  TAD will need time to 
prepare and produce this handout prior to the schools opening.  

We will also have parents on site when possible to help build the school culture of 
community.  TAD will have a Parent Engagement and Involvement Committee that will be 
responsible for setting up and developing the relationship between our parents and the school. 
Our school will have a parent center on campus to ensure our parents and guardians have a 
location to meet and be helped.  Parents will be welcomed on campus for school performances, 
shows, assemblies and activities.  TAD will hold an Open House early in the school year and a 
Parent Conference mid-semester.  TAD hopes to make our school parent friendly and supportive.  
  
 

b. Student Support and Success:  Describe exactly what student success will mean at your 
school. What will you do to ensure students are successful?  

 
 Student success at the TAD School will include a variety of attributes and skills that 
students will develop throughout their four years of study.  The staff and other stakeholders of 
the TAD School will guide these markers of success.  One marker, in particular, is a true 
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integration and internalization of the schools Habits of Mind.  Students should be seen on 
campus collaborating in a multitude of ways, respecting all of those around them, holding each 
other accountable for a variety of tasks whether they be academic as in completing homework or 
social as in maintaining a safe and clean environment at the school, and lastly, using evidence in 
their conversations with others.  While using and developing the habits of mind are important to 
the TAD School and will ultimately help the larger community of stakeholders, the TAD School 
also seeks to create individuals that are ready for the 21st Century world after high school 
graduation.  In order to be both career and college-ready, we identify success when our students 
are literate, can use critical and factual arguments to make a case, have a sense of social 
responsibility for others around them and for communities they may have never interacted with, 
and exhibit the attributes of a life-long learner with an inquisitive zeal that is both profound and 
energetic. 
 
TAD will assure student success by providing various programs and outlets for assistance: 
 
TAD 2.0 RTI - Response to Intervention: RTI will be a integral part of TAD’s curriculum and 
support for students in need. TAD will provide students with RTI based classes twice a week. 
These classes will be content specific and will be driven on individual student needs. Our goal is 
to give students as much personalized aid as possible. 
 
TAD 2.0 Seminars: Seminars will also be used within the TAD 2.0 framework as a way to offer 
enrichment and expose students to other interests within the media arts, technology, or design 
fields or other classroom related exercises. 
 
TAD 2.0S: These will be Saturday School classes that will go beyond the regular classroom. 
These classes are designed to help students with enrichment and/or intervention in various topics 
and subjects. Saturday classes will also be used to support college and career prep courses. 
 
TAD Consults: These one-on-one meetings will help teachers and students connect around 
curricular or other understandings. Again this is an opportunity for students to receive 
personalized support that is specific to their academic, personal, or social concerns.   
 
Advisory: Our advisory program is designed to help students develop their skills in various areas. 
The advisory will be a support system for students and will play as a home base for all student 
needs. Teachers will follow their advisory students through graduation and be an integral part of 
college and career preparation. Advisory teachers also serve as counselors and will advise 
students on their grades, extracurricular activities and TAD Seminars.  
 
Student Intervention Meetings (SIMs): Interdisciplinary Grade Teams will be an important 
source of support for students. The Interdisciplinary Grade-Level Teams (IGTs) will hold student 
conferences with those students who need help or are falling behind in their classes. Due to the 
fact that IGT teachers will share the students they will be great assets to help students succeed.  
 
Parent and Community Involvement: TAD plans to make our parents and community partners 
in our students education. Sharing the responsibility for our students’ education will help our 
students gain crucial resources and support.  
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c. Social and Emotional Needs: Describe the programs, resources, and services (internal and 
external) that the school will provide in order to meet the social and emotional needs of the 
students you serve. Explain how individual students will be identified and monitored on an 

ongoing basis. Describe how the effectiveness of these programs will be measured.  
 
INTERNAL: 

TAD will be dedicated to creating a school community that is accessible to every student. 
Support will be made available by teachers and staff on a daily basis for most student needs.  Our 
advisory classes will play a prominent role in identifying students with needs in various 
situations (i.e. academic or emotional). Advisory teachers will be clued in on individual student 
achievements and will help advise for future steps to success. Compliance with necessary 
requirements and an improvement in grades and attendance will show that the advisory class is 
successful.   

Our counselor will support students and faculty by mediating meetings between students, 
parents and faculty. We will attempt to intervene early with both disciplinary and academic 
problems. Improved grades and behavior will indicate if these meetings were successful.  Our 
counselor will also help direct students to school resources that can provide necessary support. 
These resources will include student clubs, sports and leadership opportunities. School clubs can 
provide friendships with students that have the same hobbies and beliefs. Sports are important to 
most students and TAD will provide an environment that supports our school’s sports teams. 
 Our school will also support a Student Government, which will run student activities that will 
help create a student-centered community. 

Teachers will set up office hours for students to discuss individual academic concerns 
and to foster enrichment in that particular subject. Increased participation in class, better grades 
and higher test scores can be accounted to teacher office hours, where students can ask questions 
and receive more relative personal clarification.  

TAD anticipates that they will share a school psychologist or social worker and a nurse 
with the other Small Schools Collaborative schools at SRHS #8.  
 
EXTERNAL:  

The city of Maywood and its neighboring communities Bell and Cudahy offer many 
services and programs for their community. TAD will attempt to fill in the gaps where services 
in the community lack attention and funding.   
  
Social Services 

Salvation Army: The city of Maywood’s Family Service Program provides services to the 
homeless and those at risk of becoming homeless and low-income families/persons. Services 
include daily meals, showers, clothing and hotel vouchers, counseling, utility assistance, etc. 

 
City of Maywood Fair Housing Program: Provides a service that includes investigation 

of complaints alleging housing discrimination, unsolicited audits, landlord/tenant counseling and 
dispute resolution. The city contracts with the Fair Housing Foundation (FHF) to resolve tenant 
and landlord conflicts and to investigate and document housing discrimination complaints. 
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TRI- City Headstart Program: This is a program of the United States Department of 
Health and Human Services that provides comprehensive education, health, nutrition, and parent 
involvement services to low-income children and their families. 

 
Youth Services Bureau (Located in neighboring Bell Gardens): The programs offered by 

the Youth Services Bureau foster and develop thinking skills, motivate and promote the ability to 
work with others. In addition, the staff and program serves in collaboration to create a center that 
is safe, affordable, accessible and friendly to all. 
 
Services 

Counseling 
Tutoring 
Cultural Events 
Citizenship Classes 
ESL Classes 
Domestic Violence Classes 

Parenting Classes 
Field Trips 
Museums 
Crisis Intervention 
Family Counseling 
Holiday Celebrations 

 
Monitoring and Measurement of Effectiveness:  

The TAD School will be a small school, which will allow our faculty and staff the ability 
to know our students well. Teachers will be our first line of monitoring because they see their 
students more often. Teachers will be clued in to student grades and changes in behaviors more 
regularly and will be able to assist students on an immediate basis. More specifically, advisory 
teachers will monitor their core students by analyzing their grades, status for meeting graduation 
requirements and attendance. Advisory teachers will be able to speak to students regularly and 
understand when students need help and/or intervention.  

Other means of identifying students in need include monitoring student grades, 
attendance and behavior data. TAD will monitor student grades quarterly and will use the 
advisory as the foundation for intervention for students. We will track a student’s grade 
throughout the semester and assess if intervention tactics have helped improve their grades and 
academic skills. TAD will take further academic actions if grades don’t improve through out the 
semester.  TAD teachers will also be asked to email student grades to both students and parents 
on a weekly basis. This practice will allow both students and parents to monitor their grades and 
needs for improvement. Students with continuous absences and tardies create red flags for 
intervention and in depth support. Attendance and tardiness concerns can be assessed through 
LAUSD’s Integrated Secondary Information System (ISIS). If intervention is not successful 
based on ISIS data the school can attempt different disciplinary procedures. Students who attend 
school regularly do better academically then those students who are frequently absent and it is 
important to monitor those students. 

Our IGT Teams will be able to monitor student behavior across a student’s various 
classes. IGT teams can identify when students are in need of behavior intervention and can asses 
if their methods are successful.   

Student participation in clubs, activities and sports will indicate if our students feel a part 
of a community. If we lack participation in these organizations we can further develop different 
options that our students would prefer to participate through student and parent surveys.  
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d. College and Career Readiness: Describe the specific programs that the school will provide to 
expose students to college and career opportunities as well as support them to be successful in 

whichever pathway they choose.  
 
Advisory: The school culture will enforce the idea of academic and career readiness as early as 
ninth grade. This principle will be woven into the continuing school years with more focus 
placed on their senior year. This last year will be dedicated into walking students through the 
college and scholarship application processes. The advisory will be the main place where 
students can prepare their post-graduation plans.   
 
College Prep Classes: TAD will also support programs that prepare students for college 
application requirements such as PSAT, SAT and ACT preparations courses. These classes can 
be offered through the Beyond the Bell Program or as summer enrichment courses, or through 
the College Access Plan Scholars program. Our school’s curriculum is also driven by the 
University of California A-G requirements.  
 
Field Trips: Our school will also support students by offering field trips to various colleges; 
technical schools and TAD related job sites. These excursions will allow students to see different 
careers available and allow them to make better choices for their future. Students who do not 
choose to go to college will receive an opportunity to find a trade school that will prepare them 
for their desired career.  
 
Advanced Placement Classes: TAD will also provide college level classes that will help prepare 
students for college. These Advanced Placement courses will be an introduction to college 
material and rigor. TAD will offer as many AP classes as possible. Students who pass AP Exams 
will receive college credit, which will put them a step ahead once in college.  
 
Local Community College Courses: TAD will also help students take classes outside the school 
at local community colleges. The city of South Gate has an East Los Angeles Community 
College annex where our TAD students will be able to take college courses for enrichment. 
These classes will offer students an opportunity to experience college life and course work. 
 TAD will also help our students attend Saturday High, an Art Center College of Design program 
that offers high school students courses on their Pasadena college campus.  The classes at Art 
Center will reinforce our art-based curriculum and allow our students to expand their artistic 
practices and abilities outside of the high school. If students are introduced to college early in 
high school they will be better prepared when it comes to making decisions for higher education. 
Also, once in college students will be familiar with the inner workings and required rigor.  
 
Internships: TAD will support students in career centered internships and jobs. Our school will 
make connections between students and our surrounding communities. These connections will 
introduce our students to the careers that interest them and will prepare them to make better 
career decisions when they are ready to graduate.  
 
Counselor Access: TAD’s counselor will serve as our schools College and Career Counselor. 
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The counselor will set up college presentations and visits and the College/Career Fair every 
semester and will run the schools college and career center.  
 
Career Day: TAD will host a Career Day that will offer information on various career paths. We 
will invite community members to present their career choices and the steps they took to achieve 
their goals.  
 
 

e. School Calendar/ Schedule: Describe the school calendar and daily schedule. Discuss how 
students and faculty will be grouped for instruction, the target class sizes and teacher-student 

loads, and how the proposed schedule promotes student achievement. Attach a copy of the school 
year calendar as well as the daily schedule for both faculty and students. If you are a traditional 
pilot, ESBMM, or network partner team seeking scheduling autonomy, describe how the school 

will use the autonomy. 
 
School Calendar 

The TAD School will be on the early start traditional calendar with the school year 
beginning in mid-August and ending in early June. Students will receive a three-week Winter 
Break and a one-week Spring Break.  
 
Schedule 

Our schedule is designed to help students meet their A-G requirements while still 
satisfying their need to take courses in their interests. The schedule also provides for more 
rigorous courses that can be provided within the school day. TAD will offer six periods in one 
semester, which will ensure that students meet their graduation requirements. All classes will be 
designed to hit tier two and three of the Response to Intervention (RTI) model. TAD will also 
offer RTI classes four times a week for students who need extra help with their core classes. This 
RTI period will allow students in greater need to take block classes in Math and/or English. This 
same time period will also be open for enrichment classes called TAD Seminars. TAD Seminars 
will focus on our specific curriculum. These classes will be made available to all students during 
the first quarter and then to those TAD students who do not require an RTI class. Students will 
receive extracurricular credit for these classes.  

TAD classes will have a block schedule with 85-minute periods. Students will attend 
each class twice a week on a rotating schedule, and then once on a professional development day 
when all classes meet for a shorter time. Each period essentially meets three times a week. TAD 
RTI and Seminar classes will meet four times a week for 60 minutes Advisory will meet four 
times a week for 30-minute periods, which will support our advisory plan. The block periods will 
also allow our art and project-based classes more time to complete instructional work and cover 
content, which is why scheduling autonomy is so integral. The 2:30 dismissal will also allow our 
sports teams to practice after school and not during the school day. The earlier practices will also 
offer more daylight practice. TAD understands that our students will be bussed to and from 
school and we would like to have students home before dark considering the industrial area 
where the campus is located. This dismissal will also give our 12th grade students the 
opportunity to perform internships and/or take community college courses.  The schedule will 
continue to meet the teacher contractual obligation of an 8-hour on-site or off-site work day 
because teachers will be required to remain after school to perform a variety of duties, including 
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but not limited to, TAD Consults (office hours), meet with their students clubs, perform the work 
of School-Level Sub-Committees, and/or offer student tutoring services.  

TAD teachers will teach 6 periods, an advisory and design, implement and run TAD 
Seminars (RTI and/or enrichment). TAD teachers will work in interdisciplinary teams and will 
share the same cohort students. Students in turn will share the same teachers. TAD estimates that 
classes will contain 30 to 35 students.  

The TAD schedule will also support our professional development program. This 
schedule allows for one 90-minute meeting a week. The time will allow our interdisciplinary 
teams to design curriculum and review student work on a weekly basis.  

 

Regular Day Schedule      

Monday & Friday 
• Odd Periods 
• Advisory 
• Period 7 

Intervention 
and/or Enrichment  

 Tuesday & Thursday 
• Even Periods 
• Advisory 
• Period 7 

Intervention 
and/or Enrichment 

 Wednesday 
• Periods 1-6 
•  Professional 

Development for 
Teachers 

 

Period 1        7:30-8:55 85 min Period 2        7:30-8:55 85 min Period 1           7:30-8:10 40 min 

Nutrition      8:55-9:15 20 min Nutrition      8:55-9:15 20 min Period 2           8:15-8:55 40 min 

Period 3      9:20-10:45 85 min Period 4      9:20-10:45 85 min Nutrition         8:55-9:15 20 min 

Period 5    10:50-12:15 85 min Period 6    10:50-12:15 85 min Period 3         9:20-10:00 40 min 

Lunch       12:15-12:50 35 min Lunch       12:15-12:50 35 min Period 4       10:05-10:45 40 min 

Advisory    12:55-1:25 30 min Advisory    12:55-2:30 30 min Lunch          10:45-11:20 35 min 

Period 7        1:30-2:30 60 min Period 7        1:30-2:30 60 min Period 5       11:25-12:05 40 min 

    Period 6       12:10-12:50 40 min 

    Professional    1:00-2:30 
Development 

90 min 
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Minimum Day Schedule  

(All periods & Brunch)  

Period 1                 7:30-8:05 35 min 

Period 2                 8:10-9:45 35 min 

Period 3                 8:50-9:25 35 min 

Brunch                   9:25-9:45 20 min 

Period 4               9:50-10:25 35 min 

Period 5             10:30-11:05 35 min 

Period 6             11:10-11:45 
(dismissal time with no assembly) 

35 min 

Assembly          11:50-12:50 
(dismissal time with an assembly) 

60 min 

 
 
Autonomy   

TAD will use their small school autonomy to adapt their schedule to their project based 
curriculum needs. Longer block periods will be necessary in order to effectively incorporate our 
media and arts based curriculum. TAD will also use our autonomy to extend our professional 
development time in order to provide ample time to plan and reflect on our interdisciplinary 
plans, PLC lessons and committee responsibilities. As such, the TAD School seeks schedule 
autonomy (identified as LIS Waiver #5) available through the “Local Initiative School” 
waiver process as referenced in the new Memorandum of Understanding (MOU) between 
LAUSD and UTLA.  Having local stakeholders make decisions over local programs and 
strategies makes the most sense for educational reform to be evident at the SRHS #8 campus. 
 
See Appendix B4e – School Year Calendar and Daily Schedule 
 
 
f. Policies: Describe and/or attach the school’s policies as they relate to retention, graduation, 
and student behavior. Indicate whether you plan to follow LAUSD policies for some or all of 

these areas.  
 
Retention Policies: 

• Students who receive a D or F in English and/or Math in their first progress report will 
need to report to RTI classes.  

• Students who fail their English and/or Math class will take a double block period of the 
subject the following semester.   

• Incoming TAD Freshmen will take Summer Bridge classes.  
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Graduation Policies:  
In order to graduate from the Technology, Arts, and Design High School students will: 

1. Complete all A-G Requirements; 
2. Complete all LAUSD course requirements; 
3. Design, implement and reflect on a Service-Learning Project; 
4. Complete the Three-Year Technology Multimedia Program; 

o incoming 11th grade students (class of 2014) will be required to complete one 
year of the program; 

o incoming 10th grade students (class of 2015) will be required to complete two 
years of the program; 

o all other students (class of 2016 and beyond) will be required to complete the full 
three-year program; 

5. Pass the California High School Exit Exam (CAHSEE) Exam. 
 
Student Behavior: All teachers will follow the same disciplinary school procedures.  
 
Teacher Classroom Management Procedures: In order of severity.  

1. Warning 
2. Seat Change 
3. Call Home 
4. Detention  
5. Consultation with Counselor 
6. Parent Conference 
7. Meet with Student Discipline Sub-Committee  

 
• Students who exceed these procedures will be referred to the counselor who will help guide 

positive student behavior. The counselor will report behavior problems with parents, 
guardians and other stakeholders. The counselor will also report their work with the 
appropriate teachers. Teachers will need to follow all steps in the classroom management 
procedures before sending students to the counselor. As a last resort TAD’s principal will 
work with the student and parents/guardians to improve classroom and academic behavior.  

• Students will wear uniforms as a way to visibly identify small school students and promote 
safety. They must also carry their identification cards at all times on campus.  

• Students who accumulate three tardies will be given lunch detention. Students will pick up 
their lunch and report to the designated detention room to complete the time.  

• Students may be assigned detention by their teachers. Students will complete their detention 
hours after school or on Saturdays.  

• Absent students must clear their previous day absence before attending their first class. 
Along with a Permission to Return to Class (PRC) slip students will be given a Missed 
Assignment Log (MAL). Students must fill in the assignments they missed due to their 
absence. Parents and students must sign the log to confirm they understand what assignments 
were missed and when they must be turned in to their teachers. The signed log will be turned 
in to their advisory teachers as part of their advisory grade.   
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Additional disciplinary procedures will be determined by need. Disciplinary procedures will be 
reviewed and revised by the Student Discipline Sub-Committee and the TAD Governing 
Council.  
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B-5 Parent and Community Engagement  
 

a. Background: Describe the community you will serve. Include an analysis of the strengths, 
assets, values and critical needs of the community. Discuss how the school aligns with 

community needs and expectations.  
 

The TAD School will serve the students who live in the city of Maywood. SRHS #8 will 
relieve Bell High School, which currently serves the cities of Bell, Cudahy and Maywood. Bell 
High School currently serves 4,200 students on a Three Track School Schedule. Due to the 
overcrowding of the school and the need to comply with the Williams Consent Decree Case, Bell 
High will end the track system for the 2012-2013 school year. SRHS #8 was designed to help 
make this change possible. However, construction of the SRHS #8 campus has been delayed. 
Maywood students will be bussed to the completed SRHS #9 campus located in nearby South 
Gate until the Maywood site is finished.  

Maywood is a city with about 28,000 people. There are about 6,500 households in 
Maywood with 4,120 families having children under the age of 18. Overall 32.6% of the 
population is under the age of 18.  97.4% of the population is Hispanic/Latino. Maywood has 
been called a “sanctuary city” for immigrants. In recent years the city has gone through political 
and civic turmoil due to the ill management of city funds, which lead to the fear of bankruptcy. 
The people of Maywood joined together in May 2010 and agreed to let go of their police force 
and city employees in order to clean the city of its mismanagement. Maywood citizens are 
determined and driven to see their city prosper. This same mentally carries over to their children 
who they wish  to see flourish in a safe and productive environment. TAD is equally driven to 
create a safe haven for the Maywood students, parents and community members.  

Maywood has never had an arts focused high school. The city is in need of a high school 
that opens the door to arts based curriculum and environment. In fact if the SRHS#8 Small 
School Collaborative is chosen they will be the only arts based high schools in District Six. This 
community has unfortunately not had the opportunity to completely foster students with arts 
interests and this collaborative will be excellent addition to the Maywood community.  
 
Three Track History: 

Bell High School has followed the Concept 6, three track calendar for over thirty years 
due to the overcrowding of the campus. Maywood students have experienced a school year with 
four months of vacation and eight months of instruction. Their school days were made longer yet 
this model does eliminate a substantial amount of instructional time due to frequent track 
changes (i.e. scheduling changes, book collection and distribution). These track changes cause 
instructional delays due to operational necessities. Maywood students are in need of a more 
traditional schooling model that will better serve community and family needs. Breaks will 
revolve around traditional times of the year and the school day will be shortened. The shorter 
days will allow students to focus on the schools arts focus and/or participate in the school 
sponsored sports programs.  
 
 
b. Strategies: Describe your team’s history and experience serving this or a similar community. 
Explain the team’s vision for engaging this community and the underlying theory that supports 
it. Discuss strategies to authentically and meaningfully engage parents and guardians in their 
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children’s education. Describe in detail the programs or resources that the school will provide 
for parents and guardians.  

 
TAD Experience:  

Our team is made up of three dedicated teachers who have lived and served this and 
neighboring communities for many years. Jose Luis Barzaga attended Bell High School (relief 
school) and has been a teacher at the school for eleven years. He is a National Board Certified 
teacher and has served in a variety of positions at the school including Social Studies teacher, 
Social Studies Content Cadre Member, Professional Development Committee Co-Chair, School 
Based Management and School Site Council member, Humanitas Small Learning Community 
Lead Teacher, and most recently, Technology Coordinator.  Lee Kimura has been a Social 
Studies teacher at Bell High School for 10 years. She has been an integral member of the Drama 
team assisting with over five productions at the school.  She has served as the president of the 
School Site Council and as the 11th Grade-Level Interdisciplinary Team Lead and is currently 
the Humanitas Small Learning Community Lead Teacher on Track-C.  Ginna D. Ramirez has 
lived in neighboring Huntington Park her entire life and graduated from Huntington Park High 
School (a similar school based on demographics). She has worked as a Social Studies teacher in 
Bell High School for five years and is currently a Professional Learning Community Lead 
Facilitator.  She has received three certifications from the College Board for Advanced 
Placement curricula. The TAD team understands the community because it has either been a 
member of it or has worked with its citizens in a variety of programs and activities and continues 
to further their education and experiences in the hopes of continuing to support the local 
community.  
 
SRHS #8 Small Schools Collaborative Experience:  

The SRHS #8 Small Schools Collaborative is a team of teachers that have served the 
Southeast cities of Bell, Cudahy, Maywood, and Huntington Park for over 10 years. All of the 
teachers in Grupo Movimiento Bellas Artes, and the TAD team have served at Bell High School, 
Nimitz Middle, and Orchard Academies 2B. We have teachers that have worked with parents 
through outreach efforts and that have conducted long-term parent workshops and training 
sessions. The team members are committed to working with the families of the local community 
to engage, inform, and empower all families. Several of our teachers are also products of the 
local Southeast Cities of Bell and Huntington Park.  
 
Vision for Engagement:  

TAD envisions an open campus community school. We hope to create a center for not 
only students but also their parents and other community members. Our goal is to fill in the gaps 
that have often hindered our student achievement rates by having closer professional 
relationships with our parents. We understand the importance for making our parents and 
community members equal partners in the development and achievement of our students. All 
stakeholders will gain from this enhanced participation and involvement. We plan to implement 
both formal (traditional) methods of engagement that have worked for us in the past while also 
producing new strategies that will work for our unique situation in Maywood.  

Our plan is supported by Epstein’s (1995) overlapping spheres of influence model, which 
argues for a family-school partnership. Essentially this partnership will create an environment 
that will completely support student success. When the three groups (parents, community, and 
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school) engage in a mutually respectful collaboration we can be assured that our students are 
receiving all the support available. We will further recognize our parents and community 
members assets and values. This acknowledgement will create a funding source of information 
and support that will drive and anchor our parent and community engagement program. This 
method is supported by Moll’s (1992) funds of knowledge philosophy. Funds of knowledge 
refers to the resources that students or parents bring with them to schools that in some situations 
have been left unused. TADs goal is to understand our students and community in order to gain 
assess to local resources that will support our school plan, which in turn will support our 
students.  
 
Strategies:  

TAD will have a standing Parent Engagement and Involvement Sub-Committee 
dedicated to planning, coordinating and implementing parent workshops, needs assessment, and 
evaluating parental involvement and engagement. The PI&E sub-committee will ensure that 
maximum parent participation is achieved in submitting school experience surveys. The 
committee will establish and help support the following strategies and programs.  

1. Community Meetings: Due to the unique nature of SRHS #8 housed at SRHS #9, TAD 
will need to use Maywood City’s resources in order to engage our parents. Maywood 
students will be bused to SRHS #9, which is located in the neighboring city of South 
Gate. TAD plans to make parent engagement meetings more accessible to parents and the 
community by having some events in the city of Maywood (i.e. community meeting 
halls). TAD hopes that by bringing our school to the community we will be able to attract 
more parents and community members to get involved with our students.  
 

2. Open House: Parents will be invited to attend an Open House early each semester. TAD 
will establish a stable and supportive relationship between parents and teachers. This 
relationship will in turn help students meet their academic and social goals. 

 
3. Parent Conferences: TAD will host two school wide Parent Conferences. Each will take 

place mid-semester so that parents and teachers can meet to discuss students grades and 
behaviors. We hope that these meeting will help students pass their classes and support 
the working relationship between parents and the school.  

 
4. Parent Workshops: TAD will periodically host parent workshops that will help parents 

understand the focus of our social justice media arts focused school. Meeting will range 
from computer literacy to photography. Aside from the media arts focus we will also 
provide seminars in college prep and parental support.  

 
5. TAD Beta Sessions: TAD will host orientation meetings to help welcome returning and 

new students and their families. Students, parents, and guardians will meet teachers, the 
counselor, office staff and principal. The goal of the Beta Sessions will be to articulate to 
students and parents the school’s procedures, programs, school staff and administration, 
and academic and disciplinary plans.  

 
6. Parent Center: TAD will have a parent center that will welcome parents and community 

members to the school. The center will be a home base for parents and guardians to be 



 - Page 57 -	
  

 	
  

informed and educated on school related materials and functions. TAD hopes to make 
parents comfortable coming to the school and becoming a member of its community. 

 
7. School Site Council: Our School Site Council will have two parent sub-committees 

CEAC and ELAC.  
 

8. TAD Release Event: A week-long event in which we acknowledge successes throughout 
the year. An assembly will also be used as a way to acknowledge outstanding service-
learning and classroom projects. For parents and community members, this helps to 
continue the collaborative and community nature of the TAD School.  

 
9. Volunteering: Parents will be asked to volunteer their time on campus for various events 

and situations (i.e. field trips, assemblies, classroom presentations). This strategy will 
help parents become comfortable with the campus and with working with teachers and 
other school staff.  TAD will develop Parent Leads that will assist in the recruitment of 
volunteers every year so as to build capacity and empower parents and guardians. 

 
English Learners Advisory Council 

Serve as an advisory board for English Learner program, respectively and recommend the 
English Learner categorical program expenditures. ELAC also ensures that compliance measures 
are appropriately addressed by parents along with other ELAC members and make 
recommendations to the governing school site council regarding English Learner needs. The 
ELAC membership is comprised of parents of English Learner students. Protocols for 
membership, roles and responsibilities of each members and officers are set through a 
compliance process. ELAC will help bridge the gap between parents and teachers in respect to 
our English Language Learners. 
 
Compensatory Education Advisory Council 

Participate in the assessment of educational needs, establishment of priorities, planning of 
the educational program and budget resources, evaluation of the school and its academic 
effectiveness. CEAC will help support TADs curriculum and instruction plan and create a 
connection between parents, community members  and the school.  
 
Parent and Community Engagement Action Plan: 
(April/May 2012) → Parent outreach meetings 
(June/July 2012) → Student Registration  
(Early August 2012) → Parent & Student School Orientation Meetings, Community Open House Event 
(Beginning September 2012) → Parent workshops  
 
 
c. Key Community Partnerships: Discuss the specific ways in which community members will be 
included in the ongoing success of the school. Describe the role of key community partnerships 

throughout the first five years of the school and explain 1) how such partnerships will further the 
mission and vision of the school, and 2) who will be responsible for managing the cultivation of 

these partnerships.  
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We will invite community organizations and local businesses to participate in the life of 
the TAD School by being partners in the planning, co-teaching and assessing of our 
interdisciplinary units, culminating projects, service-learning projects, programs, events, and 
community presentations. We anticipate that these partners will collaborate with teachers and 
students to create enriching experiences for all of the TAD School’s stakeholders.  This is an 
opportunity for students to work with adults and other members of the community and build on 
their shared experiences and talents that can be brought into the classroom as a connection to the 
“real world”. 

The unique situation of the TAD School and the other Small Schools Collaborative 
members opening SRHS #8 on the campus of SRHS #9 in South Gate presents challenges that 
the schools must take into consideration.  Specifically, the biggest challenge will be 
transportation for parents and guardians of students for school presentations and events.  The 
TAD School will investigate physical spaces in the local Maywood community to conduct 
school events as much as possible so that community members and parents can participate.  For 
example, the Maywood Activity Center, St. Rose of Lima Catholic Church, and Lodge Antonio 
Maceo are all centrally located in the city of Maywood and provide space for a variety of 
meetings with parents and other community members.  Not only is the use of community spaces 
convenient for the parents and guardians of students at the TAD School, but this also presents an 
opportunity for all kinds of stakeholders to come together in a familiar, non-official, space where 
conversations will be had that transcend the usual.  These spaces will create laboratories of 
democracy that community members will use to develop a sense of ownership and empowerment 
that the school community truly does belong to them and just as they are accountable to their 
children and vice versa, so is the school accountable for addressing the communities needs 
(Guinier & Torres, 2003). 
 
Classroom Level Partnerships: 

In years one and two, grade-level team leads and other teachers will initiate many of the 
community partnerships as they should be directly related to the interdisciplinary or project-
based needs of the instructional units.  For example, the social justice through art organization, 
YouTHink based out of the Zimmer Children’s Museum in Los Angeles can be incorporated into 
instructional units that can also be made into service-learning projects.  Allowing many of the 
partnerships to be classroom based will help with the establishment of the projects-based 
environment of the TAD School. 
 
Schoolwide Level Partnerships: 

In years two and beyond, the TAD School will solicit community partnerships to take the 
place of school partners/sponsors that will be able to offer programs or experience on a school-
wide level.  For example, we would like to establish a partnership with Art Center College of 
Design in Pasadena where our students will participate in their Saturday High program that 
allows students to take art and deign-related courses directly on their college campus.  Also, we 
will seek to partner with TED Conferences, LLC in the hopes of being able to host TED talks 
through the TEDx process that recognizes locally, self-generated TED talks that are specific to 
community needs and interests.  We will also seek to establish partnerships with local 
community colleges and other institutions of higher education as we create a 9-16 pathway 
where students may begin to tale college courses while in high school and participate in projects 
sponsored at the university level.  For example, the TAD School will investigate how to work 
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with the UCLA Department of Education’s Parent Project as a way to promote parent 
participation, access and empowerment.  The principal, counselor, and media arts teachers will 
be responsible for cultivating these partnerships. 
 
Teacher and Student Level Partnerships: 
 In years one and beyond, the TAD School will seek partnership with Los Angeles 
Education Partnership (LAEP) as the principal partner for its professional development 
opportunities.  LAEP can provide the TAD School interdisciplinary training and continued 
support through its Teachers’ Centers that center around the creation of theme-based 
interdisciplinary units that include both writing and project based components, both with an 
emphasis on art and critical thinking.  Students will also benefit from a partnership with LAEP 
through its college access network that provide schools with multiple opportunities to expose 
students to college-readiness workshops, school visits, presentations, etc.  The principal and 
grade-level team leads will be responsible for cultivating this partnership. 
 
See Appendix B5c – MOCA Letter of Support 
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Category Three: Leadership that Supports High Achievement for Students/Staff  
 
 

B-6 School Governance and Oversight 
 
 

a. School Type: Briefly explain the rationale for applying to operate your school as a 
Traditional, Pilot, Expanded School-Based Management Model (ESBMM), Network Partner, 

Affiliated Charter or Independent Charter school. Explain how you will handle the logistics and 
any challenges related to implementing a particular model, particularly if you will be 

transitioning  the school from a different existing model. If you are a traditional pilot, ESBMM, 
or network partner team seeking governance autonomy, explain how you will use the autonomy. 

 
Not Applicable - No longer applicable as SRHS #8 (opening on SRHS#9) is a new school.  The 
Technology, Arts, and Design School (The TAD School) will determine its governance model 
until a faculty vote during the spring of the first year of implementation. 
 
 

b. School Level Committees: Describe the decision-making bodies and general areas of 
responsibility for each body that will exist in the school. Detail how your school governance 

structure allows for a real and meaningful impact on the school decision-making. Describe the 
process for gaining input from all stakeholders in making decisions.  

 
Based on the percentage of students attending the feeder middle schools and relieved 

high schools who qualified for Free and Reduced Lunch, the SRHS#8 Small Schools 
Collaborative anticipates that we will be Title I Schools and will need specific committees in 
place to help with the operational and instructional aspects of the school.  All teachers will be 
required to serve on an Interdisciplinary Grade Team and in a Professional Learning Community 
(described below) as well as two other committees of their choosing (the goal is that all 
committees are staffed with an appropriate number of members to allow for the orderly 
functioning of the committee--staff will be asked to move to other specific committees when 
appropriate and for balancing).  Parents, community members, and student representatives will 
be invited to join sub-committees as a way to involve all stakeholders in the operation of the 
school. 
 
TAD Governing Council (School Site Council): Our Governing Council will be responsible for 
maintaining the school’s vision. The committee will be responsible for writing the Single Plan 
for Student Achievement on a yearly basis. They will approve and continuously update the Single 
Plan for Student Achievement to best align with instructional needs and data findings. The 
Governing Council will serve as the School Site Council for categorical programs and will also 
act as the governing body that will oversee and develop school site policies regarding per pupil 
monies.  The Governing Council will monitor the allocation of categorical funds and resources. 
The council will also select the principal of their school and revise the Elect-to-Work agreement.  
 

Parent Advisory Councils: The ELAC and CEAC are parent advisory councils that will 
inform the decision of the TAD Governing Council.  
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ELAC (English Learners Advisory Council): Serve as an advisory board for 
the English Learner program and recommend the English Learner categorical 
program expenditures. ELAC also ensures that compliance measures are 
appropriately addressed by parents along with other ELAC members and make 
recommendations to the governing school site council regarding English Learner 
needs. The ELAC membership is comprised of parents of English Learner 
students. Protocols for membership, roles and responsibilities of each members 
and officers are set through a compliance process.  

 
CEAC (Compensatory Education Advisory Council): CEAC will work to 
ensure the development of an effective educational program and plan that raises 
the success of disadvantaged students.  
Responsibilities:  

• participate in the assessment of educational needs; 
• establishment of priorities using relevant data; 
• budgeting of essential resources; 
• evaluation of the school and its academic effectiveness; 

 
 
School-Level Sub-Committees 
We will establish several sub-committees that will make recommendation to the Governing 
Council. Each sub-committee will serve an advisory role and will report to the Governing 
Council on a monthly basis or as needed.  
 

Budget Sub-Committee: Provide reports that identify how categorical and per-pupil 
funding are being spent.  This committee will be responsible for providing monthly 
reports to the school community that are transparent and manageable for all stakeholders 
to interpret.  The budget committee will also be an integral member in establishing 
budgets for future academic years and establishing guidelines for the Single Plan for 
Student Achievement. 

 
Parent Involvement and Engagement (PI&E) Sub-Committee: Responsible for 
planning, coordinating and implementing parent workshops, needs assessment, and 
evaluating parental involvement and engagement. The PI&E sub-committee will ensure 
that maximum parent participation is achieved by conducting school experience surveys, 
publishing their results, and using them to inform future practices.  

 
Technology Sub-Committee: The technology subcommittee will be responsible for 
creating a three-year technology plan that addresses goals, metrics for technology use and 
school wide policies for their purchase. The technology sub-committee will maintain and 
update technology inventory records.  

 
Grant Writing/ Fundraising Sub-Committee: Responsible for finding and writing 
appropriate grants for the school such as implementing a local DonorsChoose.org 
campaign on campus to promote the finding of project-based and interdisciplinary 
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lessons throughout the school. They will also serve to raise funds for all stakeholder 
groups’ needs. 

 
GATE Sub-Committee: A GATE sub-committee is necessary to assist with screening of 
potential gifted students. This sub-committee will meet before designated deadlines to 
review applications, make recommendations, and review monies available through 
GATE funds. The GATE sub-committee will also monitor identified GATE students to 
ensure adequate professional development on differentiation and acceleration curriculum 
benchmarks are in place for teachers.  This sub-committee will also perform the duties 
typically performed by the GATE coordinator: scheduling professional development, 
administering GATE budgets, etc. 
 
Library Resource Sub-Committee: This committee will run the instructional program 
for our libraries, which include the purchasing of resources such as books and educational 
technologies, determining instructional needs, collaborate with the School Librarian to 
ensure that School Wide Information Literacy Standards are met, and implement the use 
instructional technologies such as Accelerated Reader, Successmaker, etc. 

 
Student Discipline Sub-Committee: A discipline sub-committee will meet monthly to 
review discipline-related data and make policy recommendations to the TAD Governing 
Council.  

 
Curriculum and Instruction Committee (Instructional Leadership Committee): This 
committee will oversee our Interdisciplinary Grade Teams (IGTs), Professional Learning 
Communities (PLCs) and Professional Development Plan. Their primary responsibility will be to 
create a three-year Professional Development Plan as a guide for all professional development on 
campus. They will also ensure that professional development is aligned with the mission and 
vision of the school; plan, coordinate, implement, monitor, and evaluate in-school professional 
development. The Instructional Leadership Committee will recommend approval of teacher 
requests for off-site professional development and for school-wide professional development 
trainings.  
 

 Interdisciplinary Grade Teams (IGTs) - Horizontal Team: The IGTs will plan 
interdisciplinary lessons and assessments. The team will also play a significant role in our 
intervention program and will work closely with advisory and special education teachers. 
 As many members of the IGTs as possible will be required to attend IEPs for their 
students and be an active participant to meet all students needs.   

  
Professional Learning Communities (PLCs) - Vertical Team: Our PLCs will create 
and follow content specific Pacing Plans and Curriculum Maps. They will contribute to 
common lessons and assessments. The core subject PLC teams will also help prepare 
students for the various California Standards Test. 

 
Site Facilities Council: The council is made up of all three sister schools (SRHS#8 Small 
Schools Collaborative). It is designed to help assist in-site facilities and grounds. Members 
include the principal of every school who will report back to their respected schools and a parent 
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representative from each sister school. The council will be responsible yet not limited to, the 
following:  

• school safety plans and other security issues, such as vandalism; 
• scheduling and maintenance of shared space; 
• use of resources such as, computers, furniture, arts and sporting equipment;  
• issues relating to school bus schedules; 
• address concerns related to issues of health and nutrition across all three schools; 
• facilitate the scheduling of sports or other extracurricular activities; 
• emergency drills (fire, lock down, earthquake, etc.); 
• use of public address systems on campus; 
• use of any shared budget accounts, if applicable.  

 
  
The Site Facilities Council will only make operational decisions and will not interfere with each 
sister schools’ instructional plans.  
 
Other Committees: As the school continues operation other committees will be added as needs 
arise.  
 
See Appendix B6c – Governance Organization 
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c. Governing Council: Describe the composition of the Governing Council and the process for 
membership selection.  
 

All stakeholders will be represented in the TAD Governing Council. This will include 
certificated and classified staff, parents, students, and community members.  
 

Membership on the Governing Council will consist of a total of 12 members with 50% 
representing teachers and classified staff and the other 50% representing parents, students and 
community. At least one representative from each stakeholder group must be represented on the 
Governing Council. This method of membership will allow all relevant stakeholders to be a part 
of the decision making process. 
 

The principal will automatically be a member of the Governing Council and is considered 
a member of the certificated and staff portion on the council. Additionally, a classified personnel 
member will be elected to this council by other classified personnel and will also be a member of 
the certificated and staff portion.  In the event that the TAD School’s only classified member is 
the school’s Administrative Secretary, this person will automatically be a member of the 
Governing Council, similar to the principal's situation. An election will take place to select the 
other members of the council. Interested candidates will be asked to complete a letter of intent 
and their respected constituents will have the final voting decision.  
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B-7. School Leadership 
 
 

a. Principal Selection: Describe the criteria for selecting a leader for the school, and explain 
how these characteristics align with your school’s unique mission and vision. Also describe the 

process that will be used to select the school leader. In the appendix, attach a formal job 
description for the Principal. 

   
As a small school we will recruit an administrator with at least a Tier I credential to lead 

our school team as its principal. The autonomy to make this selection ourselves is critical to our 
success as a small school. We will seek an administrator who understands the classroom and 
instruction, and who shares the TAD School vision. As the instructional leader and point-person 
of a small school, the principal of the TAD School must be able to sustain the vision of the 
school during day-to-day operations and in long-term planning.  Selection criteria for the 
principal is directly related to the TAD School’s mission, vision, and habits of mind in that they 
speak to an individual who is collaborative, student-centered, believes that all students can learn, 
and can develop an environment where all stakeholders are accountable to the larger learning 
community. 

The criteria for selecting a principal for the Technology, Arts, and Design High School 
are built around the California Professional Standards for Educational Leaders (CPSELs), which 
will also be used as part of the principal's evaluation: 

• demonstrated knowledge of school operations, especially of a small school; 
• demonstrated commitment to the core beliefs of small school reform; 
• demonstrated belief and value for serving historically marginalized student populations; 
• experience leading and collaborating with teachers, especially around interdisciplinary 

teaching and curriculum development; 
• effective, collaborative leadership skills;   
• experience and interest in developing relationships with community organizations and 

members;     
• experience meeting the needs of English Learners;    
• experience and interest in developing interdisciplinary curriculum; 
• experience working with families and parents, particularly in communities of poverty; 
• appreciation for diversity     

 
 

The TAD School will form a Principal hiring committee consisting of one design team 
teacher, two additional teachers, one student, and one parent. The committee will meet and 
develop a comprehensive set of questions that address the specific qualities of a small school 
principal. 

The hiring committee will complete an initial paper screening of application packets after 
Certificated Assignments has verified that the individual meets the requirements. Each packet 
will be screened as yes/no/maybe. After reviewing individual ratings, a discussion will take place 
to narrow down the field of candidates and to commit to the interviewing of our top 3-5 
candidates. Interviews will take place in March and will be conducted by this committee. The 
committee will reach consensus on the final candidate to be offered the position after agreement 



 - Page 66 -	
  

 	
  

has been reached with the local district. The final selection will then be submitted to the 
Superintendent for approval, at which time the candidate will be formally offered the position. 

In accordance with the Public School Choice 3.0 proposal, the principal will be evaluated 
and reviewed on an annual basis by the TAD Governing Council and his/her mutual consent 
agreement will be revised and reviewed annually as well. The principal serves at the pleasure of 
the TAD Governing Council.  A more detailed job description for the role of principal is 
available in Appendix. 
 
See Appendix B7a - Principal Job Description 
 
 
b. Leadership Team: Identify any leadership positions beyond the principal position. Discuss the 

role the leadership team will play in the development, implementation, and evaluation of the 
instructional program. Discuss how the leadership team will collaborate with the faculty and 

staff to set goals, develop and implement the curriculum, assess progress in meeting goals and 
hold each other accountable for meeting such goals.  

 
The initial school design team, along with the principal, will play the lead role in 

establishing the new school, with the goal of including all staff in the critical roles for running 
the school. Each teacher will participate in school committees where they may assume a role or 
project consistent with their area of experience or interest, and will collaborate with colleagues to 
fulfill their responsibilities. 

The TAD School will use a distributed leadership model where all faculty members will 
take on the responsibilities of leadership and share in the administration of the school.  Because 
the school is based on an interdisciplinary model, the grade-level teams will play the largest role 
in curriculum design, implementation, and evaluation.  The focus of this team is to ensure that 
there is integration of curriculum both horizontally through each grade level and vertically across 
grade levels. Each grade-level team will select their own lead teacher that will support the efforts 
of team from all the disciplines in that grade-level.  The grade-level team lead will have the 
autonomy to create and solicit community partnerships related to instructional units, project-
based assignments, or the mission and vision of the school that will support student needs and 
achievement.  They will be able to reflect on their professional development needs and present 
professional development opportunities to the curriculum and instruction sub-committee for 
funding as well as conduct professional development to school staff.  Lastly, the grade-level 
team lead will meet with grade level teams on a weekly basis during professional development 
time to ensure that the intended interdisciplinary curriculum is being delivered to students.  

Interdisciplinary teacher teams will design their curricular units and projects each year, 
meet weekly during the length of the course, and assess the unit during and after the semester 
through protocols for looking at student work. Student feedback and observations from staff 
members from other teams and the principal will validate the team’s evaluation of the unit. Each 
year, teams will update or re-design units, based on prior input and feedback, with the long-term 
goal of continually improving the school’s instructional practices and curriculum. 

At the end of each semester, the entire staff and established community partners will 
convene for a reflective retreat, at which we will revisit and update our mission, vision, values 
and goals based on ongoing evidence of student achievement.  
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B-8  Staff Recruitment and Evaluation  
 
 

a. Staffing Model: Discuss the academic and non-academic staffing needs of the school 
from start-up through year three. Include all personnel along with the number and type 
of positions. Explain how the proposed staffing model aligns with the mission, vision and 
instructional program. Additionally, discuss how your staffing model ensures adequate 
instruction and services to special education and EL students.  

 
Staffing Model 

The table below shows the school’s staffing needs from year 1 through year 3.  The 
school plans to have 25-30 students per class.  This will enable teachers to know their students 
well, create a sense of advocacy on behalf of students, address individual learning needs, and 
develop the TAD School’s habits of minds.  Staffing and budget will be reviewed every semester 
as part of a continual effort to lower class sizes and teacher-student load. 

 

 Year 1 Years 2-3 

Enrollment 350 450 

Grades 9-11 9-12 

Certificated Staff   

English Language Arts (includes ESL) 3 4 

Social Studies 2 3 

Mathematics 3 4 

Science 2 3 

Foreign Language (includes ESL) 1 2 

Physical Education 1 1 

Art/Media 2 2 

Special Education (RSP/SDC) 2 2-3 

Total Certificated Staff 16 21-22 

Certificated (Out of Classroom)   
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Principal 1 1 

Assistant Principal* 1 1 

Counselor** 1 1 

Librarian .3 .3 

Total Certificated (Out of Classroom) 3.3 3.3 

Classified Staff   

School Administrative Assistant 1 1 

School Clerk 1 1 

Total Classified Staff 2 2 

Instructional Aide 1 3 

 
*The Assistant Principal position will only be funded if the budget allows for such a position at 
the school site. 
** The Counselor will also perform the duties of a Testing Coordinator to support the school 
community. 
 

Utilizing leadership committees for school operations allows our staffing model to keep 
the majority of staff in the classroom. This will lower class size and provide more personalized 
support where needed. All members of the teaching staff are in interdisciplinary grade level 
teams and disciplinary teams who meet regularly and create interdisciplinary units. This 
collaboration is necessary to enable students to internalize what they are learning and apply it to 
all classes, as well as to their own lives. By collaborating on curriculum in teams, TAD School 
teachers are able to create lesson plans driven by shared enduring understandings and based on 
California State Standards across disciplines. Interdisciplinary units provide students with 
opportunities to access content from multiple perspectives and the project-based nature of 
lessons and culminating activities allows for knowledge creation through multiple modalities. 
Lessons based on enduring understandings that provide real-world connections and have 
authentic assessments produce independent and creative thinkers. 

The goal is for every student at the TAD School to have equal access to a rigorous and 
relevant curriculum rooted in high expectations and coupled with the support to reach those 
expectations.  As such, the assignment of teachers to specific classes will be based on student 
instructional need as referenced in the UTLA/LAUSD contract. 

Teachers will support our English learner students in meeting the high expectations of the 
TAD School by organizing curriculum around relevant themes, building on a students’ 
background knowledge and experiences, and planning collaborative activities that scaffold 
instruction and build academic proficiency. Teachers will build on student experiences, cultures, 
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and languages by building personal relationships with them and their families. Teachers will 
explicitly teach, model, and provide guided practice in a variety of strategies, including think-
alouds, cognitive strategies, and meta-cognitive reflections. Teachers will employ heterogeneous 
groupings and create language-rich classroom environments. English learners will benefit from 
an increased focus on using background knowledge to build academic proficiency and project-
based learning to increase oral language proficiency. 

Our Resource Specialist will work with general education teachers to implement 
strategies that ensure effective methods to reach students with learning challenges. Some 
strategies include co-teaching, small group instruction, co-planning, and individualized pre/re-
teaching of concepts across disciplines in order to build prior knowledge and reinforce learning, 
respectively. This creates an environment by which students with processing difficulties, deficits 
in attention and memory, etc. can be active participants during classroom instruction. The 
Resource Specialist will ensure that all teachers are aware of and are using accommodations 
detailed in the student's IEP. 
 
 

b. Recruitment and Selection of Teachers: Describe the criteria the school will use to select 
teachers, and explain how the criteria align with your school’s unique mission and vision. If you 
are a traditional, pilot, ESBMM, or network partner team requesting staffing autonomy, explain 
how you will use the autonomy. Note that pilot school applicant teams must attach a copy of your 

draft Elect-to-Work Agreement that teacher will be required to sign.  
 
Criteria  
TAD will comply with the UTLA/LAUSD Memorandum of Understanding Agreement when 
selecting staff. TAD will give priority to teachers from the relieved school, Bell High School, yet 
due to the tailored philosophy and instructional needs of the TAD School we will need to be 
selective in order to ensure that our mission and vision are successfully carried out.  The TAD 
school will apply for the “Mutual Consent” requirement for employees and the teacher 
assignments waiver (identified as LIS waiver #9 and #10, respectively) available through 
the “Local Initiative School” waiver process as referred in the new Memorandum of 
Understanding between LAUSD and UTLA.  TAD expects to have a mix of experienced and 
new teachers with an interest in Media Arts. It is critical that candidates embrace the mission and 
vision of the TAD School, especially the media arts, technology, and design focus. Teachers will 
need to be willing to augment their teaching practices in order to fully support the needs of 
students through an interdisciplinary and projects-based environment.  The autonomy to select 
staff that follow and are willing to adopt this rigorous and relevant instructional model is 
essential for the success of the TAD School’s program. TAD will require a “mutual consent” 
between the school and all applying employees. In addition, the TAD School will seek a 
waiver from Article XI, 16.0, d of the LAUSD/UTLA Collective Bargaining Agreement that 
will allow TAD School design team members the priority to transfer to the new campus as 
a way to assure adherence to the proposed school plan.  TAD will comply with return rights 
and/or placement rights to the school that are created by legal mandates or by the LAUSD/UTLA 
Agreement.  
 
All TAD School teacher candidates will meet the following criteria:  
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1. Demonstrate mastery of their discipline content (single subject credential), be NCLB 
compliant, and have familiarity with content standards; 

2. Demonstrate an interest in interdisciplinary and projects-based teaching, the Media Arts, 
technology, and design; 

3. Willingness to become experts at engaging and serving English Learners and students 
with disabilities; 

4. Experience or willingness to use critical inquiry and project-based learning as their 
primary instructional strategies; 

5. Commit to work in a collaborative, accountable, and instructional rigorous environment; 
6. Demonstrate flexibility, innovation, and commitment to the success of students in the 

community; 
7. Understand the importance of writing across the curriculum and willingness to use 

discipline-specific and interdisciplinary writing as a form of summative assessment; 
8. Responsible for supporting an advisory cohort of students from matriculation to 

graduation; 
9. Willingness to participate in rigorous, fair, and multifaceted performance reviews;  
10. Participate in the Donors Choose.org program in order to help fund TAD School projects, 

service-learning opportunities, and programs; 
11. Teach six periods and one advisory; 
12. Develop and implement TAD Seminars which include both enrichment and intervention 

courses; 
13. Willingness to be a member of at least two School-Level Sub-Committees;  
14. Willingness to sign a “Mutual Consent” Agreement and embrace the mission and vision 

of the TAD School and the SRHS #8 Small Schools Collaborative. 
15. Not be in “must place” status (this applies to all certificated and classified staff) 

 
 
Selection Process 

As part of the “Mutual Consent” waiver (LIS waiver #9) process, all interested candidates 
will participate in a similar review process before gaining employment at the TAD School. 
Recruitment will take place at the relieved schools, through the LAUSD website, through 
recommendations from teacher education programs such as UCLA’s Teacher Education 
Program, CSUN, CSULA, etc., and outreach to current and former high quality teachers within 
LAUSD.  The applicant review team will consist of the principal, a classified employee, a 
student representative, two parent representatives, and four teachers. This team model meets the 
Memorandum of Understanding requirements (see MOU Section1-G). Applicants will initially 
be required to submit a resume, provide references in the form of at least two recommendation 
letters, and a sample standards-based unit plan.  Upon a positive reference check, applicants will 
be asked to participate in an interview with the applicant review team and schedule a time for the 
selection team to view the applicant teaching a class (if the applicant is currently a teacher), 
provide a video of a classroom lesson, or conduct a demonstration lesson.  The applicant team 
will review the above referenced criteria prior to commencing the selection process and will 
continually reference the criteria language at all phases of the selection process. 
 
Alignment with Mission and Vision  
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The TAD School will be a project-based school with a Media Arts, technology and 
design focus. It would be the first of its kind in this area and we feel that the key to our success is 
selecting individuals to join the school that share a passion for equity and access for students of 
historically marginalized communities. The “Mutual Consent” waiver (LIS waiver #9) allows 
our selection process to be aligned with our mission and vision in that we will seek professionals 
who are collaborative, believe that all children can learn, and are willing to use innovative and 
creative methods of inquiry in their practice. Teachers who are project-based trained or willing to 
be trained will be hired in order to meet our curriculum goals. We will further search for teachers 
with a social justice and media arts interest or background to support our school’s focus and 
provide equity for students. Lastly, in order to meet our mission we will incorporate people that 
want to see our students and our community achieve unprecedented successes. The TAD School 
will achieve its mission and vision when all stakeholders support and implement the school’s 
plan for student success in a transparent and collaborative manner.   
 
Autonomy  

In order to meet the TAD School’s mission and vision we seek the autonomy (LIS waiver 
#9) to staff our school with employees that are willing to adhere to the mission and vision of the 
school.  TAD will not follow traditional seniority staffing guidelines but instead choose the best 
candidate for each unique position. This includes that no staff members, certificated or classified, 
can be in “must place” status.  The success of the TAD School’s program will depend on finding 
and hiring those teachers who feel passionate about the school’s goals and are committed to the 
success of students.  Staffing autonomy provides the TAD School the freedom to address the 
needs of our students, which is essential in creating a student-centered environment.  We also 
seek staff autonomy as a way to increase accountability and monitor fidelity to the school’s 
mission and vision and habits of mind.  TAD School teachers will be required to perform 
additional duties in order to meet the needs of students as explained more fully in the “Mutual 
Consent” agreement.  Additional duties may include, but are not limited to: 

• Provide TAD Consults at least one hour each week; 
• Attend all professional development sessions (some of which will occur during summer 

vacation and throughout the academic year); 
• Provide instruction during TAD Seminar or Intervention periods; 
• Participate in at least one school committee; 
• Conduct and sponsor at least one extra-curricular activity, school promotional activity, or 

club each semester; 
• Attend at least two community events each year; 
• Adherence to all “Local Initiative School” waivers referenced in this school plan; 
• See the Mutual Consent Agreement for a more detailed list of staff duties. 

 
 
See Appendix B8b - Mutual Consent Agreement 
 
 

c. Performance Reviews: Describe the development, evaluation, and support process for 
teachers, administrators, and other certificated staff. For internal teams: Explain how the 

following four measures will be incorporated into evaluations: observation of teacher practice, 
contributions to student outcomes, stakeholder feedback, contributions to school community.  
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 The TAD School believes in using a rigorous, fair, and multifaceted approach to evaluate 
all certificated staff.  The evaluation and support system will utilize the California Standards for 
the Teaching Profession (CSTPs) for teachers, the California Professional Standards for 
Educational Leaders (CPSELs) for the school principal, and the California Standards for the 
School Counseling Profession (CSSCPs) for the school counselor. 
 
Teachers: During the first month of each school year, each teacher will fill out a pre-observation 
form listing his/her goals for the year. These goals may also be developed in collaboration with 
fellow members of a teacher’s grade-level team.  Each teacher will meet with the principal for a 
pre-observation conference to collaboratively develop the teacher’s Professional Growth Plan 
(PGP). With student growth in mind, we will look at test scores, other student data, and student 
work to determine teacher performance. As a school, we value the whole person and do not view 
our teachers on test scores alone. When we evaluate teachers on student learning, we will take 
into consideration a variety of assessments given to students to get a sense of their teaching 
practices. We will examine lesson plans, culminating projects, observation notes, and teacher 
interviews. As such, the PGP will include goals dealing with student achievement, professional 
conduct, and contributions to the school community as outlined in the “Mutual Consent” 
Agreement.  We see collaboration as intrinsic to our program, thus we know it must be a part of 
the evaluation process as well. We will adhere to Adaptive Schools and Critical Friends’ 
protocols to make sure the process is fair and constructive.  Formal and informal observations 
will be conducted throughout the year by the principal and by grade-level team members.  A post 
observation meeting between the teacher and the principal will follow all formal observations. 
 The final piece to our teacher evaluation process is self-evaluation. Teachers will look at student 
data and their individual CSTPs at the beginning of the year to set goals and then repeat the 
process at the end of the year. Teachers will then assess their own practice. 

The TAD School also values student voice. At the end of each course, students will use 
an anonymous and online course evaluation system to give their teachers feedback. We will also 
ask our students to evaluate their teachers at the end of the year using a student-friendly survey. 
Parents are also part of the process and will be given their own survey to share their feedback. 
 Copies of evaluations will be made available to the staff member for review and filed with 
LAUSD and the TAD School in employee personnel files. 

Teachers who experience challenges in helping students achieve or in meeting their PGP 
will receive additional support through the Professional Assistance Plan that includes additional 
supervision and reflective opportunities to observe peers as well as access to Local District and 
online resources. Assistance is initiated by the school principal and the teacher by beginning a 
reflective process that identifies strengths, weaknesses, areas of growth and improvement, and 
suggestions for improvement.  The teacher will be asked to 1) identify the specific problem in 
relationship to the Professional Teaching Standards, 2) develop and implement a plan for 
improvement in the Professional Teaching Standards, and 3) gather evidence to show 
improvement in the Professional Teaching Standards. 

If the teacher does not meet the goals in the Professional Assistance Plan, the certificated 
staff member is then placed on a Professional Intervention Plan for 20 weeks. Intervention 
includes intensified observations and conferences based on the Professional Teaching Standards. 
At the end of week 10 through the Professional Intervention Plan, the school leader will write a 
formative report to be shared with the teacher. The school leader will write a summative report at 
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the end of the 20 week intervention period and will share it with the teacher. The teacher will 
remain in the Professional Assistance Plan for one semester following successful removal from 
the Professional Intervention Plan. Failure to successfully continue to meet the standards and 
goals as indicated in both the Professional Intervention and Professional Assistance Plans will 
result in a formal LAUSD Stull evaluation by the school leader. 

At the TAD School, we see teachers as both team members and as individuals. We will 
support our teachers through the evaluation process and communicate to them areas of 
improvement. We will adhere to the language of the UTLA/LAUSD contract for excessing. 
Failure to comply with the duties and responsibilities outlined in the “Mutual Consent” 
Agreement will result in negative evaluations and excessing. 
 
Administrators: Administrators at the TAD School will be evaluated using a multifaceted 
approach that includes feedback from all stakeholder groups and self-generated goals related to 
student achievement and school culture.  Prior to the beginning of the academic school year, the 
school community will come together to review the goals outlined in the Single Plan for Student 
Achievement.  This document will be used as one of the measures for evaluating the school 
principal and/or other administrators.  The principal will also create his/her own goals based on 
the Professional Standards for Educational Leaders (CPSELs).  Each category of the CPSELs 
will be expected as part of the principal’s goals.  Because the TAD School holds collaboration, 
evidence, and accountability as its core habits of mind, each committee at the TAD School will 
have the task of evaluating the principal through the unique perspective of the committees 
responsibilities and purview.  These various reports will allow for a multifaceted approach for 
evaluation of the school principal. The use of committee reports will provide the principal an 
opportunity to reflect on areas of leadership that may at times be overlooked or overshadowed by 
others.  The final measure will include an online and anonymous survey conducted by teachers, 
students and parents of the TAD School.  All of the measures used to evaluate the school 
principal 1) the Single Plan for Student Achievement, 2) CPSEL-based, self-generated goals, 3) 
TAD School committee evaluation reports, and 4) TAD stakeholder surveys will be reviewed by 
the TAD Governing Council who will issue a final report evaluating the principal for the 
academic year.  This final report will address the principal’s areas of strength, weakness, and 
suggestions for improvement.  This report will be made available to the principal, to LAUSD, 
and filed in the principal's personnel file at the school site.  
 
Counselors: Counselors at the TAD School will primarily be evaluated based on their fidelity to 
the mission and vision of the school as witnessed through contributions to the school community 
and through evaluations by the other stakeholder groups of students, teachers, the principal, and 
parents.  As stated in the “Mutual Consent” agreement, counselors are expected to run at least 
one program each semester (as part of the TAD 3.0 sessions) for stakeholder groups and conduct 
TAD Seminars during the academic year and perform the typical duties of a Testing Coordinator 
to run CAHSEE, California Standards Tests, PSAT, and SAT requirements.  As the only other 
out-of-classroom personnel on the campus, their role of Testing Coordinator will be needed to 
support all staff on campus.  The TAD School counselor will meet with the principal to identify 
goals for both the seminars and the special programs as well as self-generated goals built around 
the California Standards for the School Counseling Profession.  The goals should be achieved 
collaboratively and should revolve around student and parent participation at special programs, 
participation rate at college related events such as SAT and PSAT testing sessions, attendance at 
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college application workshops, and the generating of partnerships with community organizations, 
higher education institutions, or local businesses.  The TAD School counselor will also 
investigate the California Results-Based School Counseling and Student Support Guidelines as 
the means to create programs for the TAD School community of stakeholders. 



 - Page 75 -	
  

 	
  

B-9. Sharing a Campus 

 
 
 a. For applicant teams proposing and/or expecting to share a building with other teams, 
whether they are internal or external teams, explains how you will ensure all operations run 
smoothly on-site. Describe how you would ideally like to coordinate key resources such as 
indoor/outdoor space and professional development staff, as well as critical protocols such as 
safety procedures and bell schedules. Note that final decisions regarding spaces shared by 
charter and internal District teams will be made via the Shared Use Agreement (see Appendix M 
for sample). If you are proposing to collaborate with any other applicant teams for the campus, 
please indicate which applicant teams you plan to partner with.  
 

The SRHS #8 Small Schools Collaborative is composed of Grupo Movimiento Bellas 
Artes and the TAD School. The two design teams have collaborated to develop policy for shared 
space. The SRHS #8 Small Schools Collaborative has developed committees that will facilitate 
school site management.   
 
Site Facilities Council: The council is made up of all three sister schools (SRHS#8 Small 
Schools Collaborative). It is  designed to help assist in-site facilities and grounds. Members 
include the principal of every school who will report back to their respected schools and a parent 
representative from each sister school. The council will be responsible yet not limited to, the 
following: 

o school safety plans and other security issues, such as vandalism; 
o scheduling and maintenance of shared space; 
o use of resources such as, computers, furniture, arts and sporting equipment; 
o issues relating to school bus schedules; 
o address concerns related to issues of health and nutrition across all three schools; 
o facilitate the scheduling of sports or other extracurricular activities; 
o emergency drills (fire, lock down, earthquake, etc.); 
o use of public address systems on campus; 
o use of any shared budget accounts, if applicable. 

 
 
The Site Facilities Council will only make operational decisions and will not interfere with each 
sister schools’ instructional plans. 
  

An agreement between the SRHS #8 Small Schools Collaborative regarding shared use of 
the campus acknowledges that the Site Facilities Council will have purview over policies 
pertaining to the shared use of the campus. The use of rooms will be distributed on an equitable 
basis. The percentage of the shared use space will also be determined at a School Facilities 
Council meeting pending the selection of each school’s principal and in conjunction with the 
design team members of each school.  
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C.  INTERNAL MANAGEMENT 

 
 
C-1. Waivers. Identify what, if any, waivers from LAUSD Collective Bargaining Agreements are 
needed to support and ensure the successful implementation of the school. Complete and attach 

the Waivers Request form to request waivers needed in the 2012-2013 school year. 
 

As a small school applicant, we are applying for various waivers available through the 
“Local Initiative School” waiver process as referenced in the new Memorandum of 
Understanding (MOU) between LAUSD and UTLA. 

The following are the requested waivers; rationales are noted throughout the narrative of 
this plan in Sections A through D: 

o Waiver #2 - Methods for Improving Pedagogy 
o Waiver #3 - Curriculum 
o Waiver #4 - Assessments 
o Waiver #5 - Scheduling 
o Waiver #7 - Professional Development 
o Waiver #9 - Mutual Consent Requirement for Employees 
o Waiver #10 – Teacher Assignments 
o Other Waivers - Transfer 

 
See Appendix C1 – Waiver Identification Form 
See Appendix C1a – Waiver Request Forms (2) 
 
 
C-2. Budget Development: Review the budgetary flexibilities granted via Budgeting for Student 
Achievement (see Appendix J). Outline your school’s priorities from start-up through year three. 
Describe the process for developing the annual school budget. In particular, explain how you 
will engage and incorporate input from a broad cross- section of stakeholders 
 

The TAD School elects to use the site-based system per pupil funding model or 
Budgeting for Student Achievement as a way to develop and maintain the collaborative nature of 
the school.   
 
Rationale: 

Through the Budgeting for Student Achievement system, the TAD School brings 
empowering elements to the budgeting process: transparency, by building stakeholder 
understanding of revenue and costs; flexibility, by allowing our school to make individualized 
spending decisions to improve student outcomes; accountability and support, through more 
support and accountability structures for our school, and; equity, so that the needs of all students 
are met.  These important elements will allow the school to function as a true community school 
that involves all stakeholders in the decision making process.  In addition, this model allows 
stakeholders to extend into the budgeting process the very integral habits of mind employed by 
the school: collaboration, accountability, respect and evidence. 
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Priorities:   
Start-up to year three: 

• Instructional needs - classroom supplies, textbooks, supplemental content materials, start-
up equipment, grade book services; 

• Parent operational needs - Parent Center supplies, notification materials; 
• Student operational needs - daily planners, uniforms, identification cards; 
• Professional development - facilities rental, conference attendance costs/fees, research-

based professional literature; 
• Instructional technology needs - mobile equipment (laptops, tablets, etc.), media lab 

equipment (desktops, answer response systems, online subscription services), repair 
funds. 

 
Development Process: 

The fact that we will be a community school will open our doors to not only the families 
of our community but also the resources of our community. We will create an environment 
where the school becomes a shared resource whose financial stability will be a shared 
responsibility. For this reason, all stakeholders will have buy-in that will encourage their 
participation in the budgeting process. During the creation of the budget, we will focus on two 
major goals: transparency and meeting the vision and mission statements. 

First, we will make the budget process as transparent. As a true community school, the 
resources we use belong to the community, and they have a right to see how resources are being 
used to help increase student academic achievement. All stakeholders will have a direct voice in 
this process through their voting role on the governing council – this would include parents, 
students, and other community members. We will implement a specific process that allows all 
stakeholders to have a voice. There will be a community partner representative and a parent 
representative on the school level budget committee and all budget committee meetings will be 
publicized and open to all stakeholders. During the course of the school year, and as we begin to 
re-examine the budget for the subsequent school year, community meetings will be held to gain 
input from the community on all aspects of the school and specifically, the use of funding.  

Second, all budget items will be scrutinized to make sure they are focused on meeting a 
specific aspect of our vision and/or mission statements. Budget proposals and requests will be 
evaluated by members of the budget committee using a rubric ascertain that funds are meeting 
this requirement. We want to make sure that, when stakeholders inquire into the use of what is 
really their money, we can speak to the validity of our shared decisions around resources. 

Budget creation and evaluation will be an on-going process. The budget for the 2012- 
2013 school year will be set according to district mandates. As the year proceeds, the budget will 
be re-evaluated on a monthly basis in regards to anticipated ADA funding, categorical funding, 
student data analysis, and additional funding from private sources. 
 
Supplemental: 

All TAD School teachers, in collaboration through grade-level or content-specific teams, 
will be required to create DonorsChoose.org projects each semester as a way to generate 
additional funding for classroom projects.  The online and public nature of the 
DonorsChoose.org also involves a transparent process that allows stakeholders to see the 
instructional and project-based elements employed at the TAD School. 
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D.  OPERATIONAL MANAGEMENT 

 
 
D-1. Portfolio Development 
 

N/A as the Technology, Arts, and Design School (The TAD School) is an internal 
applicant team. 
 
 
D-2. Organizational Responsibilities and Goals 
 

N/A as the Technology, Arts, and Design School (The TAD School) is an internal 
applicant team. 
 



Appendix A, - Page 79 -



Appendix A4, - Page 80 -



Appendix A4, - Page 81 -



Appendix A4, - Page 82 -



Appendix A4, - Page 83 -



Appendix A4, - Page 84 -



Appendix A4, - Page 85 -



Appendix A4, - Page 86 -



Appendix A4, - Page 87 -



Appendix A4, - Page 88 -



Appendix B, - Page 89 -



Appendix B, - Page 90 -



Appendix B2b, - Page 91 -



Appendix B2b, - Page 92 -



Appendix B4e, - Page 93 -



Appendix B4e, - Page 94 -



Appendix B5c, - Page 95 -



Appendix B6c, - Page 96 -



Appendix B7a, - Page 97 -



Appendix B7a, - Page 98 -



Appendix B8b, - Page 99 -



Appendix B8b, - Page 100 -



Appendix B8b, - Page 101 -



Appendix B8b, - Page 102 -



Appendix C1, - Page 103 -



Appendix C1a, - Page 104 -



Appendix C1a, - Page 105 -



Appendix D, - Page 106 -



Appendix D, - Page 107 -



Appendix E, - Page 108 -



Appendix E, - Page 109 -



Appendix E, - Page 110 -



Appendix E, - Page 111 -



Appendix E, - Page 112 -



Appendix E, - Page 113 -



Appendix E, - Page 114 -



Appendix E, - Page 115 -



Appendix E, - Page 116 -



Appendix E, - Page 117 -



Appendix E, - Page 118 -



Appendix E, - Page 119 -



Appendix F, - Page 120 -



Appendix P, - Page 121 -



Appendix P, - Page 122 -


	SRHS8_TADSchool_Propoal
	SRHS8_TADSchool_Appendix



